TARAYaVHhRBFREELZS
Preparation/ Discussion/ Reaction Method Handbook

Daniel Eichhorst, Todd Enslen & Ben Shearon &

A=T)b-7AA-Ak, v R IVALY &Y - Ip—0OY

RIEARZE BEHEBHE - FEEHE



TAANY Y ADREBRFERAD

Preparation/Discussion/Reaction Method Handbook

RIEXFE SEHEHS - FEERS




Preparation/Discussion/Reaction Method

The PDR Method
Handbook

PDRAY Yy RIN R T H
TAANY I ADRBIRELCETAD

Daniel Eichhorst
Todd Enslen

Ben Shearon



Preface

v

Preface

The Institute of Excellence in Higher Education, Tohoku University (formerly known as the Center
for the Advancement of Higher Education) was appointed as a Joint Educational Development
Center by the Ministry of Education, Sports, Culture, Science and Technology in 2010. We have
been making efforts on University educational development through International cooperation and
the cultivation of excellence in University teaching and learning for the knowledge-based society.
As a part of our efforts, we have been publishing a series of useful PD (Professional Development)
booklets for all faculty and staff members, including graduate students who are willing to become
faculty members in the future.

Needless to say, we need plenty of time and experience to be able to fulfill our daily work roles.
Especially, when it comes to faculty members in University, it is necessary to have a high degree
of professionalism in every aspect. However, graduate schools are focusing on the training of
research skills. Graduate students have little opportunity of developing their skills for teaching
and supervising. In classrooms, although individual faculty members are trying to implement
their teaching with originality and ingenuity, there is neither the chance to learn and share such
methodologies and knowledge nor the opportunity to discuss teaching and learning. The same holds
true for English language education which has been a focus of attention recently.

In this context, PD booklet Vol.7 features a teaching method for English language education,
which has been developed and enhanced over many years by faculty members in our Institute of
Excellence in Higher Education. This method has been created through a trial and error process
with the sustained efforts of faculty members. To be able to share every aspect of the teaching
method, such as actual practice, the process of development, materials and feedback from learners
is greatly significant in the context of considering the way of Active Learning and Learner-centered
approaches in University teaching and learning.

We believe that this booklet will be useful for graduate students as well as early career faculty
members and staff, supporting them in their successful careers. We are more than happy to have

your comments and suggestions for further development.

Kimio Hanawa

Director, Institute of Excellence in Higher Education

Tohoku University
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Purpose of the Handbook

We believe that English language education should include both opportunities for meaningful
communication and language skill development. Introducing discussion allows learners to achieve
both of these objectives.

Do all your students have the opportunity to have meaningful discussions in class? Are you
satisfied with the amount and the quality of student-student interaction? Would you like to make
your classes more active and learner-centered?

This book introduces the Preparation/Discussion/Reaction Method that we developed while
working at Tohoku University and provides teachers and administrators with examples and
information to allow them to implement it in their classes and courses.

The PDR Method has proven to be remarkably effective at helping EFL learners develop their
English, communication, and critical thinking skills.

In other classes, the PDR Method facilitates student engagement and active learning, and
promotes critical thinking skills.

It is the authors' hope that this Handbook will help teachers and administrators develop their own

versions of PDR Method classes.
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1. Purpose and Overview of the PDR Method

What is the PDR (Preparation/Discussion/Reaction) Method?

The PDR Method is a way of conducting learner-centered discussion classes. It develops learners’

language, communication, and critical thinking skills.

It is called the PDR Method because it consists of three steps:

1) Preparation - involving written or Preparation
video input in English about an
assigned topic and completion of

assigned questions and creation of

original questions about the topic;

2) In-class Discussion - in which groups ) )
Discussion
of 2, 3 or 4 learners engage in three
or four 10 to 20 minute discussions;

and

2nd time

3) Post-discussion Reaction writing - a

15 minutes period in which learners Reaction

write a summary/reflection in

English about the topic discussed.

In order to encourage active participation, topics are learner-generated and the majority of a class
period involves learners talking with each other. The role of the instructor is to plan, facilitate, and

give feedback that supports learner development.
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Many dedicated educators believe that their job is to teach the students. However, when teachers
are active, students are not., and understanding this concept is vital for success when using the PDR

Method.

What are the learning outcomes?

. Some learners are able to talk almost naturally in English.

We say almost naturally because having Japanese learners talk to each other in English is
an unnatural situation. All learners are able to participate and see some improvement in
their ability. We have been pleasantly surprised at the degree to which learners maintain the

discussions in English, and hear surprisingly little Japanese in the course of a discussion class.

. Learners develop their writing ability by writing a summary reaction in English at the end of a

discussion.

This timed writing activity is a real challenge for learners at first but they consistently get better.

. Learners think critically about topics.

They begin by developing their own viewpoint through the input about the topic and
completing the preparation worksheet. Through multiple discussions with other learners, they
hear what other learners think and express their own viewpoints. In the reaction they synthesize

what they have heard with their own viewpoints and make a conclusion.

4. Learners make friends.

A collaborative learning environment is also enabled.

What do learners think about this kind of discussion-based course?
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Comments by learners about making friends

+ What is the most interesting for me was talking with my friends who I don’t usually talk with.

Through this class I made many new friends and it was the best thing for me.

* In this class I can talk with many people I had never talked to. So, it is a positive point in this

class.

* In this class I also made a lot of friends. First, I cannot speak English naturally, but now, I

enjoy speaking English. It was my best English class. Thank you very much.




1. PDRXV v k&

-

RIEBZED CEICDWVWTODEEZEEIFCDIDICOXY FULTWVET,

(EX=YIDREBEDIAXY MIZBEED SFESNEHDTI, )




2. Why We Developed the PDR Method

v

2. Why We Developed the PDR Method

(1) Where did the PDR Method come from?

The need for discussion teaching materials is something we have been conscious of for many
years. Over Daniel Eichhorst's 20-year span on the English faculty at Shokei Gakuin Junior &
Senior High School in Sendai, on more than one occasion a fellow English teacher or faculty
member suggested that he have learners do discussion in his English classes. There was a
perception that English and discussion were inextricably linked. Unfortunately, none of the
textbooks being used were designed for this but one idea he tucked away in his mind at that
time was that it would be very helpful to have a model discussion made in the form of a skit to

introduce learners to the process of doing a discussion.

(2) Why was the PDR Method developed?

The answers to the following questions shed light on the educational and societal context faced

by teachers:

* What experience have learners had doing discussion in their junior/senior high
school and university classes?

* What factors, in particular cultural factors, might hinder or enable a discussion
activity?

* What is the extent of learners’ knowledge and opinions about topics that might be
discussed?

* What is the learners’ English ability?

The following are negative factors affecting learners and teachers in Japan.

(1) In my years in a Japanese junior/senior high school, the only times I regularly saw learners
engaged in small group discussion were during the homeroom period or in club activities,
never during the course of their academic lessons. Teachers generally do not expect learners

to express themselves orally in front of a class. This problem is not confined to English classes.
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This means that learners who do not like to speak have not been compelled to leave their
non-communicative comfort zone. In terms of discussion, this means that a teacher-centered

style of discussion class has a lower chance of success.

(2) Hierarchical relationships associated with age or grade difference might inhibit the freedom of

some learners to communicate.

(3) A mixed gender university class may include learners who have attended an all-girls or all-
boys high school. This means that discussion activities will involve them in a type of social

interaction they did not experience in high school.

(4) English education in junior and senior high school does not focus on enabling learners to
express their individual thinking either orally or in writing. Learners view English as an

entrance exam subject rather than as a tool to communicate.

(5) Classes across the secondary curriculum do not emphasize writing logically constructed

essays, and learners do not have significant experience creating logically constructed

arguments.

From these factors the basic tenets of the PDR Method emerged:

1. Learner-centered discussions have a greater chance of success than teacher-learner discussions.

2. Discussion in small groups is practical.

3. Input on a topic for discussion can be in natural English, but before asking learners to proceed
with discussion, in order to compensate for their lack of knowledge and English ability having
them do written preparation will enable them to organize their thoughts and come in contact

with appropriate vocabulary. This preparation will greatly facilitate subsequent discussion.
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4. Discussing the same topic multiple times in a class period is desirable to help learners develop

English fluency.

5. It is reasonable to expect a prepared learner to speak for 5-6 minutes about a topic.

6. A timed written final summation on the topic and discussion is an appropriate means to

ensure individual accountability and conclude the activity.

7. The role of the instructor is to plan, facilitate, and give feedback that supports learner
development. A focus on grammatical accuracy during this activity can prevent students from

speaking freely and interfere with the broader objectives of the activity.

In 2008 the first version of the PDR Method was implemented at Tohoku University and since
then there has been a steady progression in its developments to meet the needs of various classes

and different levels of learners.




2. PDRXYV v REEDKDICLTSENED

-

4. REZIFHONEET NZEFICDFHCHICE, —BIOEEREDOHFCTEU Y U7
DIRUT 4 ANvI3VTHENERLL

5. UEDDREYZICDONT, FBUCELZBEN | AM/Z0 6~ 6 HFHT CBETD
DHFLETHS

6. FRIEZRIITCREYIET A AV IVICDWVWTORIEEENEDCEIE, BAD
AR ZERICRIcIBDEEDIC, FEERZEMOLLLKDLETHEIOUWVWFER THD

7. BEODREAL, FEZITCHELETREFHDODHCLE, TUT, FEEDESZRIBL

27 4—F\wIZE5ZAHETHD

20084 (CPDRX Y v REMD TEILAZ TEA L TLIR, SBOEEDSEIELLAILD
SREO=—XICHULRBIE VN SET, BRRESERFTEF L,




13

3. The Principles behind the PDR Method

v

3. The Principles behind the PDR Method

The PDR Method is based on five simple principles:

1. Preparation allows learners to improve.

By preparing for class in terms of content (by reading an article, watching a video, and
researching online) and language (by writing responses to the discussion questions on the
preparation worksheet (Appendix 4)), learners are able to participate at a much higher level

than they would be able to spontaneously.

. Every activity must be modelled.

By providing learners with concrete, specific examples of the kind of tasks they will be expected

to do, teachers can help scaffold learner performance to a much higher level in a short time.

. After 3 or 4 discussion-based sessions do a different type of communication activity.

Regardless of how interesting discussion topics are, doing too many of them in a row leads
to learner burnout. Class preparation is also challenging and time-consuming. Teachers can
reduce the risk of burnout by scheduling a different, more spontaneous (and easier) activity

every few classes.

. Learners should be the source of topics.

The best source of topics that learners are interested in, feel strongly about, and would enjoy
discussing, is the learners themselves. Teachers should design a way to solicit topics and
questions from learners (through the final homework in the appendix, for instance) that can

be incorporated into future classes.

. Every minute the teacher is talking is a passive minute for the learners.

By creating comprehensive documentation (such as the Course Guide in Appendix 1) and
setting clear expectations, teachers can minimize the amount of class time taken up by
instructions or the teacher talking. Teacher contributions to the class are best kept short or

delivered to learners when they are working in groups as opposed to the whole class.
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4 . Teaching Philosophy

The teaching philosophy behind the PDR Method is based on a style of teaching we call The
Language Coach.

The Language Coach is not a lecturer or teacher, and their main job is not to provide

information to the learners.

The Language Coach focuses on creating an environment where learners can practice skills

effectively.

The Language Coach creates a training plan for learners, choosing activities to help them

progress.

The Language Coach provides timely feedback to learners so that they can improve their

performance.
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5. How to Implement the PDR Method

Implementing the PDR Method involves a number of steps. The following is a typical path for a

teacher new to the method.

=

Learn about the PDR Method. Read this handbook, look at the online resources (search for

'Preparation/Discussion/Reaction Method'), and ideally observe a PDR method class.

2. Try a couple of one-off PDR activities (teacher-generated topics).

3. Plan an initial PDR course. Provide opportunities for learners to generate questions or topics.

4. Revise the initial course to incorporate learner-generated material and to match the learners'

abilities and motivation.

5. Continue revising the course to maximise learner practice and to keep materials fresh. Retire

dated or less-successful topics and create new ones.

6. Encourage colleagues to try the PDR Method. Being able to consult and plan with colleagues is

much more fulfilling and productive than trying to develop a course alone.
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6. PDR Curriculum

This is a standard 15-week curriculum using the PDR Method.

15 Week Curriculum

Student Tvpe of
Part | # Date Content Development YPEO
L Discussion
Objective
. Have students relax
Introduction / Supplementary
1 .. . and get to know
Activity 1 (Casual Conversation 1)
classmates
L.
Give students a clear
2 Introduction Discussion Model picture of what they Medium
need to do in class
3 Discussion 1 Light
4 Discussion 2 Have students get Light
I1. 5 Discussion 3 used to discussing and | Serious
writing reactions
Supplementary Activity 2
6 .
(Casual Conversation 2)
Discussion 4 Medium
8 Discussion 5 Have students improve | Light
L | o Discussion 6 their participationand | Serious
— writing
Supplementary Activity 3
10 .
(3 Problems in Your Country)
1 Discussion 7 Serious
12 Discussion 8 Have students Medium
. . consider their progress .
D M
v, |3 iscussion 9 and think about edium
14 Discussion 10 what makes a good Light
. Supplementary Activity 4 discussion topic
> (Final Homework Due)

In Part I the system by which discussions are done is explained and modelled. The course is
explained through the use of a Course Guide (Appendix 1) and a Topic Guide (Appendix 2). The
course is modelled through a Model Discussion (Appendix 3). These will be introduced in detail in

the Practice section (7).
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Following the introductory classes Parts II, III, and IV are sets of 3 or 4 discussions followed by a
supplementary activity (Appendix 6 and Appendix 7). Each of these is a self-contained unit within

the course. For longer or shorter courses the number of parts can be changed.

When planning the discussions the type of topic is considered. Very serious discussions (on death,
bullying, etc.) are best followed by less serious ones. A judicious mix of light (i.e. pop culture),

medium (education) and serious (nuclear accidents) is recommended.

The supplementary activities are generally planned to give the learners a speaking experience
which emphasizes more spontaneous speaking, and to break up the routine of preparing for
discussions. As off-the-cuff speaking is more difficult, the topics addressed are simpler than the ones

in the regular discussions.
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1.

PDR Method Materials

For this course learners are provided with the following materials by the teacher:
[1] Course Guide (Appendix 1)

[2] Topic Guide (Appendix 2)

[3] Preparation Worksheet for Each Discussion (Appendix 3)
[4] Model Discussion (Appendix 4)

[5] Reaction Form (Appendix 5)

[6] Casual Conversation (Appendix 6)

[7] Three Problems in Country / World (Appendix 7)

[8] Final Discussion Homework (Appendix 8)

[9] Name Card

[

10] Clear File Folder

[1] Course Guide

The Course Guide is equivalent to a Frequently Asked Questions section of a web page and is
constructed based on a question and answer format. Before a learner asks the teacher a question
regarding something about the course, they are expected to reference the Course Guide.

In the Course Guide the teacher can also make clear their teaching principles and give their self-
introduction. This can be a means of relationship-building with learners.

In the context of a Japanese university where there are large numbers of international learners
the Course Guide is bilingual (English & Japanese). This in itself becomes a kind of language study
related to directions.

The Course Guide has been constructed so that it can be used for any of the variations of the

discussion-based communication course being done at Tohoku University.

[2] Topic Guide

The purpose of the Topic Guide is to introduce the topics for discussion along with the
questions related to each discussion. As previously stated, several different variations of input
have been used.

Variation 1: Learners read one article.

Variation 2: Learners read one article and watch one video (TED Talk).
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Variation 3: Learners watch one or two videos (TED Talk or other video).

Variation 1
This is used for first-year learners who are just coming out of high school. For them this is a
natural progression of their entrance exam studies, with the difference being that their reading
is not for a test but for a discussion. In other words they are able to use the content in a practical
way.

For Variation 1 learners receive a hard copy of the questions and articles.

Variation 2

This is used for second-year learners in the first semester. As an elective course there will be
some learners who have previously done discussion in the first year so effort has to be made
to differentiate the class and make it slightly more challenging. Therefore, in addition to an
article, learners are required to watch one video. Having two sources of input about a topic
automatically means that learners are required to consider two different viewpoints about the
topic. This particularly contributes to the development of their critical thinking ability. Further,
introducing the learners to sources of video input on the internet can help them develop their
own autonomous study skills.

For Variation 2 learners receive a hard copy of the questions and a website has been created

where there are links to the videos and the articles, which can be downloaded in PDF format.

Variation 3

This is used for second-year learners in the second semester. As an elective course there will
be some learners who have previously done discussion in either the first year or first semester of
the second year. The benefits of Variation 3 are the same as with Variation 2.

For Variation 3 learners receive a hard copy of the questions and a website has been created
where there are links to the videos.

One decision that is interrelated with construction of the Topic Guide is whether the teacher
will determine the topics to be discussed or whether the teacher will consult with the learners
to decide the topics. This will influence the number and order of topics in the Topic Guide. At

Tohoku University we have used both approaches with success.
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[3] Preparation Worksheet

The preparation worksheet is important for a number of reasons. It ensures that a learner has
obtained some knowledge and thought about a topic. Perhaps more importantly, it also enables
even the weakest or least confident learners to participate in a discussion by reading from their

preparation sheet in response to questions. Finally, it is a resource for writing a reaction.

Construction of the Preparation Worksheet

The preparation worksheet consists of 3 parts: 1) the questions asking about the input read
or viewed, 2) the questions from the Topic Guide about the topic - some of which are required
and some which are chosen by the learner, and 3) an original question composed by the learner.

Each of these parts fulfils a specific purpose.

Part 1: Questions about the source material
The purpose of giving the learners input about a topic is to introduce them to vocabulary
related to the topic, to give them something to react to, and to ensure that all learners have a
common experience to talk about. Learner comprehension of the input varies and those who
are most interested in English make the most effort to comprehend it and develop their skill.
When evaluating the preparation worksheets this is the part that most clearly reveals the effort

a learner put into their preparation.

Part 2: Questions taken from the Topic Guide
The required questions in Part 2 are used to establish a baseline of views about the topic.
Then the elective questions are used to expand the discussion based on learner interest as each

learner will chose questions that appeal to them.

Part 3: Questions written by the learners
The original question is used to get learners to engage in thinking about the topic and
to expand the discussion. All learners are required to write their original question on the
blackboard at the beginning of class. It is during this process that the teacher is able to give
some individual feedback to learners if there are English grammar mistakes or to interact with

them regarding the content of their questions.
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Mame, Narme Card # [ |
| Superior 4

) | Fully Prepared 3

Discussion # | Satisfactory 2

Topic: I Could Do Better |
i Unprepared 1]

Discussion Questions:

1. What do you think about the article?

*3,

*3,

*3,

Write your own question related to this topic and write your answer.

Original Queestion:

Example of Preparation Work sheet

Evaluation

The preparation worksheet is evaluated in two stages.

Stage 1: It is first visually evaluated at the very beginning of class and stamped with either an
OK stamp if it is satisfactorily completed or an X stamp if it is incomplete. This is done
to prevent learners from completing their preparation worksheet during the discussion
time. Also, learners who come late will not receive a stamp resulting in a reduction in

their score.
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Matme Natne Card # [ 1
| Superior 4
Duchats, : Fully Prepared 3
Discussion#___ | Satisfactary 2
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*3.

*3,
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Write yvour own question related to this topic and write you
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Stage 2: At the end of class the preparation worksheet is collected and scored based on the

following scale:

Superior 4
Fully Prepared 3
Satisfactory 2
Could Do Better 1
Unprepared o

Learners who receive an OK stamp can receive a score of 2, 3, or 4. Learners are told that a
fully completed preparation worksheet will receive a score of 3. The Superior score is reserved
for cases where learners have clearly put extraordinary effort in completing their worksheet as
represented by the quality and amount of content. The Satisfactory score is given to learners
who have clearly put less effort in completing the worksheet as represented by more superficial
content.

Learners who receive an X stamp can receive a score of 1, or o. A learner who has only
completed some of the questions will receive a score of 1. A learner who has failed to answer

most of the questions will receive a score of o.

[4] Model Discussion

One of the highest hurdles to overcome in doing a discussion class in English is having learners
properly understand what a discussion involves. Discussion is a buzzword that learners are
familiar with but the majority of learners have limited experience doing discussions and probably
no training specifically geared towards discussion in either English or Japanese. The quickest
way to overcome this hurdle is to have a model discussion which includes a model preparation
worksheet, model discussion dialogue, and model reaction. If this model discussion class is
properly done it can set a very positive tone for future classes. This will be further discussed in the

practice section.

The model is constructed based on actual learner preparation worksheets and the observations
of the teacher. It is important to include and point out specific discussion related expressions in

the dialogue. Learners will reference these in future discussions.
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[5] Reaction

There are several important points to make about the construction of the reaction sheet.

1)

4)

While learners write their name card number on both the front and back of the form, it
is only on the back that they write their name. This is a means to try and mediate name
recognition bias on the part of the teacher. Also, when papers are returned to learners it is
possible to return them with the back side facing up so that other learners do not see the

score.

The teacher physically writes a score in the score box based on the grading scale. There are
two scores for each of the A, B, and C levels. The grading rubric is explained to learners in

the Course Guide and a model reaction given in the Discussion Model.

Learners are asked to circle a self-evaluation score of 3, 2, or 1 based on their speaking in
the final discussion. This score is not critical to calculating a learner’s grade, but it can be
used as a reference score. Once this system was implemented the consciousness level of
learners regarding the use of English significantly improved. In particular, those learners

who regularly give themselves a score of 3 or 1 might be observed more closely.

At Tohoku University 15 minutes are allotted for the reaction writing. This amount of time
reflects the proper balance between discussion time and writing time. It also is sufficient

time for a very capable learner to write one page but not much more.

[6] Casual Conversation

This is the introductory activity for the course, and an optional supplementary activity later on.

Learners ask each other casual questions in groups. The questions are much easier than regular

discussion questions, but the activity is challenging as learners have not prepared their answers in

advance.

A formal reaction is not written for this activity.
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Name; Name Card# [

Brore

Evaluation
AAT1l A'10 B:9,8 C:T7,6 Di5..

Speaking Habit Score (Circle your score)
Percentage of vour speaking in English
Less than 95% 95% - 98% 99% - 100%

1 2 3

Reaction (Write in paragraphs in Enalish

kL

Format of Reaction Sheet
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[7] Three Problems in Country / World

This is a supplementary activity that requires learners to choose three problems (in their
country for the first version and in the world for the second) that they feel are important, and to
discuss them in groups.

The activity is different from regular discussions in that learners take turns to lead a discussion
based on one of their topics, and their group members must discuss spontaneously without
the chance to prepare in advance. The presence of exchange students in the class can provide a
different viewpoint and a chance for cultural exchange.

Learners do not write a formal reaction in this class, but rather a short comment about their

impression of the activity.

[8] Final Discussion Homework

There are two version of the Final Discussion Homework. One version is for discussions that are
based on an article (used for first-year learners) and one for discussions that are based on a video
(used for second-year learners). Each of them serves two important purposes.

First, in the learners' minds it fulfils the role of a final test. This is significant because it brings a

kind of closure for learners.

Second, it is the means by which the teacher can create new discussions. At the end of a
semester all of the learner-generated discussions are collated. If multiple learners have selected
the same topic teachers can consider adding that discussion for use in future classes.

The Due Date for the final homework is slightly flexible. Learners are normally given two
options for this. The first is to submit one week before the final scheduled class. In this case they
do not have to come to the final class. The second is the final class. In this case learners must

submit their Final Discussion Homework during the first fifteen minutes of the scheduled class.

[9] Name Card

There are two data items on a name card: a learner’s name and a number.
A learner’s first and last name using the Roman alphabet is printed in big block letters that can

easily be read from a distance.
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Each learner is assigned a one- or two-digit number, which is called their name card number.
This number is printed in blue on their name card. Every form that is turned in to the teacher has
a place in the upper right corner where learners are expected to write their name card number. It
is much easier to collate papers using this number than using the learners’ official ID numbers.
In addition, during a class when observation is done it makes it easy to make notes by having the

number to reference.

[10] Clear File Folder

With learners receiving a large number of handouts for this class, one of the major challenges
for learners is managing their papers. Again, this is a skill that has been modelled to some but
not too many. Therefore, it has been found that a very worthwhile investment on the part of the

teacher is including a clear file in which learners can manage their papers.
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8. Sample Lesson Plan

The Discussion-based Communication Course Manual (Appendix 1) describes the plan for each
class in a 15-week course. However, with discussions being the basis for this course primary attention

must be given to them. A typical discussion class period is run as follows:

Time Activity Time
Learners write their original questions on the bsataian o RET—
o o)
blackboard.
Learners pick up a blank reaction papers and
0 the evaluated preparation worksheets and 0
reactions from the previous class.
Teacher visually evaluates preparation
0-2 2
worksheets.
3 Teacher goes over the original questions
3 written by learners on the blackboard. 2
9-10 Teacher assigns learners to groups. 2
1-12 Learners move to their groups. 2
13-15 Learners warm up by reading their preparation worksheets out loud. 3




8. EESTEIDA

.
8. IEFHEOHI

FARAAWYIVIEDILIAZTaZr—r3avA—ADOXY=a 7))L (&R 1) (ClE 158-BD
- BT BEDEESEHHRANTVEY, 2L, COI—RDERGET 4 AH Y
VIAVTIND, TA4RAADYYIVICRRKDFRZILDEIINEEDFEA. HEWET 1 X
Ny 3 VDREDBE, DTOKXDHERD CRENEHFTT .

B E B e

o | FEEFZNZRRECHEBERRCETE T . 0
Ep
SBENEEOUT O 3 VAES, FHTES

0 OENEIDEEIRWAVIANVESIE WAPESIEVES S 0
EUP Y3V~ NEBIBDET,

0.p | BEDETETILWL—Y3Y0—03—h )
AFHALET

a.g | FEEDRRCEVCHEOEBICHENEE .
BUET.

9-10 | HEDFBEEIIL—TICHIET, 2
112 | $BEAZNZNOI)IL—TICBBLET, 2
YA—SVITVvTELT, FREDPEHOTUIL—Y 3V D—sy— MEESL
13-15 . 3




8. Sample Lesson Plan

v

Time Activity Time
Discussion 1 (learners can read from

16-31 . 15
preparation sheets)

32-33 | Teacherassigns learners to new groups and they move to their groups. 2
Discussion 2 (learners can refer to preparation )

34749 sheets) 3

50-51 | Teacher assigns learners to new groups and they move to their group. 2
Discussion 3 (learners try not to use

52-67 : . 15
discussion sheets)

68-69 | Teacher finishes the discussion. 2

70-85 | Reaction writing 15

86-90 | Teacher collects preparation worksheets and reactions. 5

Most classes follow this pattern, but every few classes a different supplementary activity is
substituted for the discussion. The aim of doing this is to break up the monotony and give the

learners a break from the discussion preparation.
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9. Questions and Answers about the PDR Method

Design & System Issues

Since discussion is the major activity of the course there are various design and system issues
related to it. It may be useful to consider them here in the context of the three steps of the PDR

method.

The Preparation Step

1. How much time can a learner be expected to invest in preparing for a discussion?

This will vary according to the learner and institutional situations. The general policy of our
university is that for a one-credit course it is acceptable to expect a learner to spend around
one hour of time outside of class. Anecdotal evidence suggests it takes learners 45-9o minutes
to prepare for a discussion. An important point to make here is that learners actually use this
preparation in a significant way during the discussion and reaction steps so they recognize its

importance.

Several different variations of input have been used:

1) Learners read one article.
2) Learners read one article and watch one video (TED Talk).

3) Learners watch one or two videos (TED Talk or other video).

All of these variations work well in their own context, so it will be up to teachers to determine

the right mix for their learners.

3. What language should input be for a topic? (Only English, only Japanese, both ...)

In general, as a course which aims to improve English ability, the input has been in English.
However, there are some topics where there is limited or only dated information available in
English. So, there are times when using input in Japanese seems best. Further, for videos like
TED Talk videos there is often Japanese language support (subtitles, transcripts) available and

learners are encouraged to watch such a video in both English and Japanese.
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4. How should topics be decided?

Having topics that learners can actually discuss is the key to the success of a discussion-
based course. It is up to the teacher to come up with a means to determine what topics have
the greatest chance of success. We have created a homework assignment (Appendix 8) in
which learners create their own discussions. They find articles or video for input, write their
own questions, and then answer the questions. By collating these from a number of classes, it
becomes clear what topics are of general interest and then the teacher can make decisions about
topics to include for a given class.

Topics are further considered in terms of being serious or more neutral to light-hearted.
An example of a serious topic would be “crime / death penalty”. When looking at the overall
scheduling of discussions we have found that, for our learners, 1 out of every 3 or 4 discussions

should be a serious discussion.

5. How should learners prepare for a discussion?

Learners should research the topic and then complete a written assignment to prepare.

The form used for preparing for a discussion is called the Preparation Worksheet (Appendix
4). This is a standard form, which is the same for every discussion. It consists of 3 parts: 1)
the questions asking about the input read or viewed, 2) the questions from the Topic Guide
(Appendix 2) about the topic- some of which are required and some which are chosen by the

learner, and 3) an original question composed by the learner.

6. How should preparation be assessed?

There are two elements to assessment of the preparation. The first is the assessment
of whether the learners have completed the task before starting to do any discussion.
Unfortunately, there is a type of learner who, knowing that an assignment will not be collected
until the end of a class, believes it is acceptable to complete the assignment during class. For
this discussion activity any learner who is focusing on writing will not be able to speak and will
negatively impact the experience of those who have prepared and want to speak. Therefore, at
the start of class a visual assessment is done to see whether a learner has completed all sections
of the preparation worksheet and a stamp is placed on their paper, which indicates their level of
preparation. This initial evaluation will directly affect their final evaluation once the preparation
worksheets are collected at the end of the class.

For the final evaluation teachers read through the content but do not give specific feedback to

learners or correct language mistakes.
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Discussion Step

1. How many learners should be in a group?

Typically a group size of 3 seems to provide the best balance of learner speaking time and
speaking partner heterogeneity. Sometimes groups of different sizes will be necessary due to
class size. Changing group size changes the atmosphere and focus of learners. In particular
having learners discuss in pairs results in a more intense discussion, but this should only be

introduced once learners are comfortable with the format.

. How long should a discussion be?

It is expected that with their preparation worksheets learners can speak approximately 5-6
minutes about a topic. Therefore for a pair 10-12 minutes is normal, for 3 or 4 learners 15-18

minutes is normal.

. How should the learners sit in a group?

This is important because it affects eye contact, hearing, and the perception of status.
When learners discuss in pairs they
should face each other. When learners
discuss in a group of three sitting in a
triangle is best. When learners work
in groups of 4, sitting in a plus-shaped

formation is best.

. How many discussions should learners do?

This is governed by the group size used and the length of the class period. For a go-minute
class, which is the norm at Tohoku University, 3 discussions in groups of 3 is the standard. In

the case of pairs being exclusively used 4 - 5 discussions are possible.

. How should learners be assigned to groups?

The essential point here is to come up with a way, which ensures that learners are talking to
somebody new in each discussion, while still being able to assign groups quickly and smoothly.
Indicating groups on the board and then counting off to assign learners to groups is an easy way

to do this.
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6.

How much should the teacher interact with learners during a discussion?

As a learner-centered activity the teacher should not become the center of attention.
However, during discussion time the
teacher can walk around and observe the
various groups. This creates a little bit
of tension among the learners to focus
on using English and should there be a

question makes it easy for them to ask for

help.

. What is the best way to explain how to do this system?

At the beginning of the course learners need to understand the overall structure and goals.
These can be explained through use of a Course Guide (Appendix 1) and a Topic Guide (Appendix
2). The activity is modelled through a Discussion Model (Appendix 3).

. How should the discussion step be assessed?

There are three metrics: 1) preparation worksheet, 2) reaction, and 3) visual observation.

. Have you experienced a class where there are both very high level and lower level learners

together? If so, how did you cope with that?

Yes, this is very common in our teaching situation as learners have not been streamed by
ability so far.

First of all, what has inspired us most to use this system is that those learners who are very
good at English have been highly satisfied with it and those who are not very good at English
have been able to participate without embarrassment if they do the required preparation and
are therefore also satisfied.

In any discussion all learners are dealing with two primary variables: the discussion content
and their English ability. No learner is usually an expert on a topic so this is a natural equalizer
and most learners are interested in what others have to say. In the case where there are several
higher level students the teacher needs to work to ensure that those students have one or more
discussions together so they feel that they have been able to use their highest level language

ability.
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£FNEFTL, BELDDHEEIC, FE
EDBNT7ZKDHP I LIEDET,

7. COEHEHDEDHH ZERAT DEREDITAE, EDLIEHDTIH ?
BREDRINCEROTHA U ZZEEILCAODDERCI, COI—ADHAF, I—
AHA EBI) EhEVIHAR (BER2) ZEODTHTVET . COEEBDETIVIE,
TAANYYIVETIV (BB 3) ZEDTRNTULET .

8. TARANVY I VEREDESHZEEDIDCEHTITDHDTIH ?
1) JUINb—r3>vDd—0v—h, 2) UPoY 3y, 3) HCRIEHEREREWLWD 3D
DFHME#END D ET,

9. 2EOHRTRENICRKELEZDDDFE BIXFEEFLOKSICEEICREZEHCTE
BDEEY, WICKEHRICEN CTELVZEDVDIFH) ZREBR U EEHDERTH ?
ZD5Ea, EDRDCHBLELIED ?

HOET, FBEEDRNIAICT SADITEINTCVIEWVEE, CNEFXREIDIEFDT
ER

TH, COPDRAVY RTEEZITOCVC, IWcBHENRDREHZZITHDE, FE
EODZEERENIDULANILEN 5T, MEROBUEEZRIETCEHEND LTI, HEDLEF
SFEEBORERZF CVEIT L, TOTIEFEVEEED, MBETU/I\L—2 32721707
SALNE FFDUVBVWEETFICT 4 AAvY 3 VICBMTHIENTETVET,
EDT A ADYY3IVICBVTH, ZFEERET A ANV Y 3IVOABEREDRENIEWVD
2ODEHZERDODCVNKT . T4 AHYY3VDOREYIICEALT, THFX/\—KUANILD
AEHECTHELVD LWL OEBEIKEWVWE B, TDIcH, CNDEARFE—MZzBIcHS
LU, ZFEEFMMEBOHASICEKRZRSE I, HLU, REEHOSVZEEHTADT TXICW
[EHZaICE, TNODFEEN 1 B EE—RICT AOvr 3z, 8VUANLDSEER
NEFBCELEVDIERREZR ODCHOADLD, BEFITIL—TRIFICBWVTCEET D4
ENHOET,
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Reaction Step

During the Reaction Step learners use a form called a Reaction Sheet (Appendix 5) to write their

reaction.

1. How much time should be allowed for the reaction writing?

In a go-minute class, fifteen minutes gives learners enough time to write something of
substance and strikes the proper balance with the discussion time. It also prevents learners from

writing so much that it becomes a burden to evaluate.

2. What resources should learners be allowed to use to write a reaction?
Learners must work alone, but are otherwise permitted to use any resource with the exception

of prewriting and copying an entire reaction.

3. What kind of content should learners write in a reaction?
Learners should focus on the topic being discussed rather than on their feelings regarding

doing discussion in English, and should attempt to structure their writing in essay format.

4. How should English mistakes be evaluated?

The goal is for learners to be able to express themselves in a comprehensible way without
worrying about minor English mistakes, so mistakes are neither taken into account for grades
nor corrected. If structural or language problems impede understanding, however, that would

result in a lower grade.

5. How should a reaction be assessed?
The metrics used include total length, use of appropriate organization, a wide range of

vocabulary and grammar, and content.
Supplementary Activities
Each of the supplementary activities also has a specific purpose.

Supplementary Activity 1 (Appendix 6

This activity first of all serves the social function of being an ice-breaker in which learners
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RFETCIF, FEEFEU7IY3vy—bh (EXD) EFENSERzfEoTY

1. U703V E8<EBEZ, INKOVEEEICSADNETCIN?
PREDEZETIE, 15DEHNILE, ZBEENZTNEDICHEDH D EZELDICTHT
JU, TAANDYYIVEKBEDINSVABEYCTT., @AFIC, CNESEFEBEED LT

AETITC, FTFEDERITED ZEBIHITET,

02 avEELEIC, EQXSEMBEED CEZFBE(CRDDONECTIN ?
BE(F T ATROEFEINEEDTBAD, TNLUMIERICEEAT DI EEHEDD
02 3VERNBUICTDHIEZRE, EDRDIFMHZE> THBLEE A,

3. EHEECUFP I3 VDT, EDQXDHFEEOATZENEDINETIN ?
FEEICE, WEECTTA ANV avaEiTdECDVTORETIFERL, Smuic b
EYvIICERZEHTCHNET, Fle, NBHXDEETAHIH > TXEZBR T D EZIBRU

TLIEELY,

4. REDOEREWNE. EDLD(ICEHIITNETT D,

FEEDNREBEOSSVLEEVWERICT D EEL, BADBRAZHH DR T X5
BDRDICIEDENENEDT, FIRZRODFRICIFEEVNVEZEBLFEBAL, EICED
ULEBA. 2L, BRPEROBENERZRIFSHEF, BREUV TGP TIHROR

a_o

5. UPOY3VNEFEDELIICLTEHMINETTH ?
EHY DFHMEECIE, =FOKRS, BUEEN, [LSHFEREICE, REEED DD R
g_o

(PRl N

TNZNOETRERNC(FERIDOBENDG D KT,

fesvas) 1 (HB=EE) (EX6)
COEBIARLDBFET, BFRZEFL, FEEDBEVWEZEADESIHRE UTOHZEIRE

-
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get to know each other. Secondly, learners are trained in how the teacher will assign learners to
groups and how to arrange the desks for a discussion. Finally, learners experience what it is like

to speak English for approximately an hour. Some learners have never had such an experience.

Supplementary Activity 2

This activity comes after the first set of discussions and can be generated from the original
questions students submit from Activity 1. For some learners the homework associated with
this class is a heavy burden. This gives all the learners a break. Secondly, doing this kind of
spontaneous conversation again after a gap of several weeks gives the learners a chance to notice

whether they have improved at all. It seems that most learners feel they do.

Supplementary Activi Problems in Country / World) (Appendix
There is preparation for this activity but learners do not write a reaction. This activity and
Activity 4 provide the teacher with ideas for future discussion topics. The way this activity is run
ensures that every learner has to lead a short discussion at least 3 times which gives learners a

better idea of their strengths and weaknesses as a discussion leader.

Supplementary Activi Final Homework) (Appendix 8
This final homework serves as a 'test’ for the course and is the primary source of discussion

topics for future classes.
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BRZRICLET. RIC, FEBER JIL—TODFHPHDLNGZZ0ET ., &ElC, F
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FICIE, Foe<ZD Uiz UIcCEhEVEBEDVE T,

HTHEE 2 (BHESE)
COEBNET 4 XAy 2 3aVDEYIDEY SORICITONSBDT, FEEDHTHIES
I CIRETDMREOBER-RD SEFNDHCEBHHDET, —BDFEEEICF, CORETHE
NBHBEEFERCI. T CHTHECDEEE, FEEEEICE D TUIMALEILEDHDT
9. Ffe, BBEZRCCUHTIORDRENERFEZITD L, FEEICED, BS
DEENDZDNED EBE LU EDIDICRKIKKERICED KT, FLALDEEENL. B
IHELEUEERUDHKRDTT,

HThEE 3 (HEFZ(FMHFRD 3 DOEE) (B 7)
COEBCEFFENRDDEIN, FBERIU7 VY IVEENTFITEHE T, HEIFZD
EBEHTRNEEI A DD, FRDT 4 AHvY3VDREY IICDODVTO7 AT HE51N
FI. COEEDEDHTIE, FEEIANOEOPDELLEDIEIE, HTEVNT 4 XY
V3V EFEUETNEESEVNEVN DI BDIEDT, T4 RAHy23avyOU—5F—ELTD
BEDBH EFHCOWVWTEEENERZRDONE T,

fHrenyas) 4 (Ri&ERE) (BEX8)
CORREBIF, COI—RD [EER] OREZRCITHDT, FROBETEDIT (X
Ay 3D EYIRF>ECIIDEESNET,
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10. Examples of Learner Work

[1] Preparation worksheet and Reaction Paper

The followings show a learner's preparation sheet. It received a superior score of 4, and was

completed before the class started.
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The followings show the corresponding reaction. The learner has given themselves a 2 for their
class participation (speaking in English score). They also received a score of 11 for the reaction
itself.

First-year university students are capable of writing in this way. This work is representative
of what the top 10% of a class might submit. If generated consistently, work at this level should

receive the top grade in a class.

LURTRENTHDIE, ZNICHINT U732 TI, COFHEERL BEOEEZSNE
(RECFHEUCEIGDFTR) Z2 EFHILCWET . U702 32VZ0BDISHLTHITEL
DFFRZEDIFR LTS,
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(£, ISANTREDHEZESZ 5NBIET T,
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Write in i ish
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[2] Example of Reaction Paper1

This is a reaction to a discussion about education.

[2] UP O3 uR—)\—ICBIFBERDESH 1

CNEHBICETEOHT A ANy 3aVICRITHIF7I2 37T,

Education is wuporTont Jor clliren and sxiety. So
i education s dAIFh m[t I ok m‘Te{h‘gewL rs f:now(aw’é and pual
ablity oF uwderctanobing and_Lrealivepowev 'S OViginarity auwk
(woguation . Imre(lfnalwode by grudqu ovd_ereative power
< mebrexpﬁmmceam own idea . Now, we need both. So e Sholld
be jonce Md:’;qeat and creative power. Them, Shixld edu ation abwye
Frst, m;,n To Talk apout y expurieste. Hy good erpenemc
s Jumorhql« saheol Opem came to_my junior hg&c sehool.
Avd T joined The gpera_aw savg, THS o mfewcnuq andk
iuportavt, erpeviemce Jorme While, bad erpewww e [ by
bugh scheol watl cldés . T ohecked by abswey with my Jremds bejive
WO wmy auswer oH The block boad berpuse J MW vont To

o be wmstabe. ' Tront of clocswates.

T

Students Tk kg wislabe is so Fomeiul. L thinkry

o _la by prulafew. HA Jawhese equCeTon. sytew fiom my & pevientd.

};e(aus.e, students &ﬂr'e afraig o mahruq wistakes . 'fhoy

o't challonge. o) 1b-uqs
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tass t:Tudeng mi)f et omh wvite Ewglidh. T1¢ pot
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is also_fwmportant. berquse Studentr sTudy. Crydests domld kavel
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[3] Example of Reaction Paper 2

This is a reaction after a discussion about Steve Jobs’ commencement address at Stanford

University.

[3] UP DY a3UR—)\—I[CBIFBETDEH 2

CNEHBICETEOHT A ANy Y3V ICRITHI 723> T,

"Today was my last time to attend this English class so I tried to speak more than ever. [ was also
able to organize and elaborate members’ideas and keep talking.
The most interesting talk of today was the definition of “dots.” One of the members asked, “Can

dots be made? Is it a natural thing?”

My answer to this question was that we are making dots unconsciously and by changing the
point of view any experience can be your dot. The reason I answered like this is that I believe that
everything is related. For me the motivation to study English was just “it seemed to be cool.” And I
saw a person who can speak English really fluently and I was inspired. So, though the motivation of

my action is foolish, I can stick to it and achieve goals.

But it is also true that we can make dots by our efforts. For example, if a person wants to get a
great job in the future, he or she can meet with many alumni of university and have connections
with them. After that, he or she can make use of the dots to get a job. So, we can make dots

deliberately.

Today, so many classmates are talking about “stay hungry, stay foolish.” I thought these words
were cool but after hearing other’s opinion, I changed my mind. If we keep being hungry, we have
to expose ourselves to the severe environment, but we also need relaxing time and time to do
something dumb. So, it is not always needed.

Thanks for the valuable time in this class!"

-
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[4] Example of Reaction Paper 3

These are two reactions from the same learner: the first reaction written at the beginning of the

semester and the last reaction written for the final discussion.

[4] U7 DY 3R—=)\—[CHBIFBcihDEH 3

RICTRIDIE, BUEEBOYEEEROU 7 I 30RX—)\—&, REEERDOY 7
> 3NR—=){—TT,

<Ol >
Beginning Reaction
Name: Name Card # [ ]
Score
Evaluation o ?
AA:11 A:10 B:9, 8 7,6 D:ib...
Speaking Habit Score Percents ing in Eneli
(Circle your score) Less than 95% 95% - 98% 999% - 100%
1 2 3
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<ERH&IREERT >
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11. Theoretical Basis

Introduction to Discussion

The PDR discussion-based method of teaching was developed in the context of an English
as a Foreign Language classroom and is based on a number of Second Language Acquisition
theoretical principles.

However, the method of instruction goes beyond the confines of the specific subject that it was
developed for and can be used effectively as a teaching methodology across the curriculum.

Accordingly, this section is divided into two parts. The first part will provide support for using
the PDR approach based on theories and research in Second Language Acquisition (SLA).

The second will provide evidence that this methodology is a sound approach within the

Scholarship of Teaching and Learning (SoTL), in general.

[1] Second Language Acquisition

Although SLA has a relatively short history starting just a little over 70 years ago, theories
abound as to how language is acquired. In the 1950s the main theory regarding language learning
was a Behaviourist Theory in which it was believed learners needed to develop mannerisms. This
lead to methodology such as the Audiolingual Method that focused on memorizing dialogues and
eliminating errors from production practice.

As researchers, teachers and other theorists began to see that this approach led to learners being
able to repeat set phrases from dialogues, it did almost nothing to promote natural conversation.
This fostered more speculating and theorizing. Some of the more influential theories over the

subsequent years included the following:

Input Hypothesis (Krashen, 1985) later renamed Comprehension Hypothesis in 2008.
In this hypothesis, Krashen emphasizes that language can only be acquired when the learner

is provided input at a level that is slightly higher than his/her current ability.

Swain’s Output Hypothesis (Swain, 1985)
Based on observations from immersion programs, Swain amended Krashen’s earlier
hypothesis stating that input alone was not sufficient for language acquisition. Learners needed

to produce language and analyze what they produced.




11. PDRXY v ROEREVIRHL

11. PDRAY v kO :mAIRAL

b O EVING

TARAAY Y IVICEDKPDRAYV Y FOHEFEE, HEZFEUTORE (ELT
English as a Foreign Language) DEFEZTOF CHESNICODTHD, F_SEEE

(SLA : Second Language Acquisition) DT F I FFERNRECEDNVTVE T,

ULDL. COIEEIEE BEBEOREBNIEOIREDERIORZBRA T, AUFa2>
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[CHBITDIEREAEICEDNT, PDRXV Y RZEFHTSCEDERZRLET,

F2DENTIE, COIERNAE - FEDZFE (SoTL : Scholarship of Teaching
and Learning) £MRICHNT, BYEAKX CH O ZRLET,

[1] EBZ-E5E&EE (SLA : Second Language Acquisition)

SLADES(FHEMNE LS, 70MFFIICIHAFT o ENDTIN, SEDBEERICEITLF
MHOEE(CHODFTT, 19650FRIC(F, SEFAEICEHITOTELEFEHFTHERERCDD,
FPEEQFUZECHNITDIHENDDEEZISNTVF U, INHNEZELERL, EHRE
(production practice) WSRO ZRL CEZERT DA —T 1« F UV HILEFEDG AR
([CDHEHDF U

POTHREVPHE, TOMDIERRDIBERE UIGDIcK DS, COAKTIFFEBEEITWED
SIREHUOREDNEZBRDRED L DICHDIEITT, BRYRFBZIRIVDRFEFEAED
DFRBATUZ, CDTEN, FH—BOHAPEREZRELE U, TD%&, TIF[ICHD
e TCEHBICHLDEEZS A CFRICIF, EABRDELDIFEDDHGHDE U,

ATy MRER (5w, 1986) . Z0%, 2008FE(CA TUNYY 3 I/ RERE DR,
CDRERTO v T VDERUCEDIE, SEBIF, FEEDIREDREIXID AU _EDKE
DAV T hNxeE5Z5NEETICOHFEETEDEVNDTETT,

AOTAVDT7 I Ty MiEE (RO A2, 1985)

ARDTIAVNEANY—=I3Y (BA) XV ROTOTS LZRREUIERICEDE, 1
Ty RMMEIITHEBEFICATDTHDELT, 7TV T VOPBHDRSRZEIELERU
fco TUTC, FHEFSEZEL TS (produce) &EEHIC, BENRERULICDDZDH
TODNENDDEUFR U,
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Interaction Hypothesis (Long, 1996)
Long’s Interaction Hypothesis (1996) stated that negotiation of meaning had the potential
for making input comprehensible. He goes on to say that interaction, “connects input, internal

learner capacities, particularly selective attention and output in productive ways” (Long 1996,

451-452)

Another key concept imbedded within these hypotheses is the idea of “noticing” first postulated
by Schmidt (1983). For language to be acquired, it must be “noticed” or attended to for it to move
from short- to long-term memory. Brown and Larson-Hall (2012) synthesize previous research to

point out that attention, which may foster “noticing”, can be achieved in a variety of ways:

1. Input Enhancement - drawing attention to the target form by glossing and highlighting in
some form

2. Processing Instruction - because Li, especially at the beginning stages of language learning,
can interfere with learning, PI gives learners information about the form, how the Li is
different and how it might interfere with their understanding, and then the target form is
practice through designed activities

3. Planning - giving learners time to plan what they will say

4. Repetition - repeating tasks multiple times

5. Output - asking learners to produce certain types of language

Many textbooks are based on presenting a target structure to the learners either inductively or
deductively, followed by some sort of controlled practice (many times filling in blanks with the
appropriate form of the structure being studied), and then a communicative activity where the
intention is for the learners to use the target structure in controlled practice. As one can see,
this method embraces many, if not all, of the “noticing” strategies highlighted above depending
on how the teacher choses to conduct the class. This approach seems sound for learners who
have little knowledge of English (or any other target language).

Japanese learners have had six years of formalized English education prior to entering
university. Most of the learners have augmented this education with years of cram school
training helping to further prepare themselves for the entrance exams for high school and
college. Most of this education has been taught through a grammar/translation methodology
because learners need to perform on entrance examinations that require knowledge of the rules

(grammar) and vocabulary, but not communication. Thus, most, if not all, of them, have had
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AV5S50vaViRE (OVY, 1996)

O I DEBITRMREE (1996) (& BEROPOEODA Ty hMeBEBELPITLTVD
A[EEMN DD EVNDHDTY, RIFTHIC, HEIRAD [4 2T v b EFBEDONERIGE
I—HRICERWIE—ET7 D b Ty M2EENFE TROMI D] SBNTWVET (Long
1996, 451-452) o

CNHSDIRERICHFAFTNTVND B DU EDDERHRE, o=y (1983) HRAIICEE
IBUTe [[ROE] EVWDERXSTY, SEZEEIDCHICE, SEZRPTIED SRR
([CBTTeHICERED [RODND] . DEOEHICIELEITSIULITNEEDEBA. T3
DES=VY YK=L (2012) [MERDIFEZEHRE LI LT, ARD [[RIOE] Z{ed JkE
MG, UFDROIFEFT ST ECTIRZRECEDEERHUTCVWET,

1. A7y h@t—@ohDETCFEXASBDBZEMIFEDTHIET, BESE
(target form) ([CERZEITSEHXT,
2. WIPFEE (Pl : processing instruction) —4ICSEFBORIIDRME CIFHE—SE
(L) mEEBZHIIRIEVCENS, WEEE (P) (CX>TEEFESHEICDOVTOD
BRE, B—SEBNEDLDICELED, EDKDICEBEZHIFIORIEVNCDOVNTDIE
WeFBEEICSR, TOLT, FEUCEEZEU CEESEERZHE LRI,
3. ETE—EIHEIABTICOVCEIEZY CHREZFEEICS5AET,
4. RE—RE=ALOBEOERLET,
5. 7ONTY MREDBEDSHEZELIT ORI DICEBEIIERZHULET,

LLDHEHER, FTEBEICRMNVICITEENICERSHEDHEIE (target
structure) ZFAL, RIC, ASHDEEDELEE (2<DHE, FEPDOEEDEY]
B E O CERZIEDD VN DBD) Z1TL), TD LT, FEENELFEEDHCEES
EEEZEEDCEZEN U EIZ a2 —Y aViEHET D EVV D HACEDVTVED,
BEOHDODEXDIC, BEMNERT DFEDEDHFICHIDFTITH, TOARICFSEIFERD
EFfe TRDE] OEEEICDWVWT, INTTREVICERZLHAZENTVET, CDHR
(&, FEAEREE (KFZDOMOBERSEE) ORBEZER VW EEE(ICE O TIHEED
DEBOHNZFT,

HAADZEER, KZICAFTDRICERDREBRHEZ 6 FEZITCLET. TUT,
FEAEDZEEEF, BRAEPRZAHDERZLHEEDHDICTDICHICOFEENED
TR TDIRICKD, COHEBZREBLCVET, FBEFIZ 25— 3/ TIFE
<HEI OTE) DR EERZKDOSNDAFHBR CRVMBEZZ (ST DUNEN DS,
CD UeBBDRFIEIEPHRRDO G Az B U CHASNE T, TDicsh, £2ETEHE
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extensive exposure to “Input Enhancement” and “Processing Instruction” as ways of “noticing’,
but little experience with the last three. They come to their university classes heavy on the input
side of language, but severely lacking on the output side. This should be of great concern to
teachers since most of them are severely lacking in the areas of interaction and output, which
are two of the main criteria for language acquisition. They basically have a broad knowledge of

the language, but have never put the knowledge into productive use.

Explicit vs. Implicit Knowledge

Another key concept that needs to be taken into account when selecting an approach
to teaching is how to best develop implicit knowledge, or fluent, automatic processing,
of the language. By focusing on form (grammar) of language, learners are building their
explicit knowledge (understanding of the rules). Although explicit knowledge may aid in the
development of implicit knowledge, these are distinctly different and develop in different ways.
For Implicit knowledge to develop, learners must be given the opportunity to use language in a
natural and meaningful way (Ellis and Shintani, 2014).

The discussion-based approach outlined in this text is an effort to have the learners develop
their implicit knowledge of a language. Even though they might not have complete mastery of
the structures, they have extensive explicit knowledge of English. It is our belief that spending
another 20-30 minutes a week out of the go minutes allocated for our classes, expounding
further upon the structure and giving them more controlled practice is not going to lead
to the “noticing” if this hasn’t happened already. Rather, reading or hearing the structures
in actual use through selected articles or TEDTalk videos, using the various forms at their
disposal in discussions, hearing other learners using structures, receiving corrections from
other learners and the teacher and producing written reactions about the concepts in the
articles or videos based on their discussions will provide the “noticing” needed at this level. The
explicit knowledge that they already possess will also help them to analyze the language that
they and others are producing, helping to build their implicit knowledge and their ability to

automatically process language.

[2] Scholarship of Teaching and Learning (SoTL)

The discussion-based course also addresses general issues about effective teaching and learning

that are applicable across the curriculum. In the mid-1990’s, the concept of what higher education




11. PDRXY v ROEREVIRHL

-
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DPDIKETTT. EWVDDH, FEAEDFEEICDNT, SHEEFDODEEEEDDD,
HERRET D Ty bEWD 2 DOEFDRLCARBLTVNDNDSTT, EXNCFEE
JEBFRLWVEBEASEZR > CWEIH, TOHBEZEENICFIRLIECEN 1 EBELD
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BRREIAGE & R B RIGE DXL

BREZERTORICERT DMNENDDHOIUOEDDEEMRIE, EDOLDICULTCEEH
DETRARE. DFED, THONFEHNSHEIECREARICEZSETDINEVNDILET
9, SO CUR) ICERZEHTDHTEICKD, FHEFHERAH GRAIDER) =
BIINITET. FARABIERETRNABEBZES T 2DCRILOND UNFEAN, @mE(EHA
SHCEFDHBDTHD, BREOEFTHELED I T, BRNAEZS(CHTSHIEHICIE
BRCEKDDD PO A CERZEOKANFEEICEI SNEITNEEDOREA (Ellis
and Shintani, 2014) .

CORTHEZBNT DT« AN vy aVICEDLARIE, FEEIC, HDHEHEICDNT
DOETHABEZSICHITSBLDETHIMDEHFTT ., FEEFESHERBESZTRICNAYT—
LCWEWCLTH, BEBBORTMABZREICE > TCVET, LWKRLEIC [RIOE] HieE
TIHEVDTHNE, IcBDFEEICEIDHTHNCIODBDDE, & HICHE0~300 -7z
BYOLU, BEICDVWTEBICEFULEHRAL, borES<OFEMGEEICDHBEFTEETS
T, ZNH [QIE] (LB EFENEVNDSDHTLEBDERTT. TNELOD, &
ORWZECEPTED b—2 (TED Talk) OET A 728 U CERICEDN TV SEEZFH A
EOEWEDTEHCE, TARADYYIVDOFRTCEIXIFTEEZERICED L, MMOFHE
EMEDSHBBGZEHLS L, HOZBEEPHENOESNSZE, TUT, TARAY
VI VICEDELEPETFTOHROERICDONWTU 7Y 3 vmELED, ZDOUANILD
FEECREL [R[OE] ZHoLET. FEENIT CICH>TLDERAD, BSPM
DFBENEHNTOSHEZNNIT D LECHMCTHD, SHEZEENICAIET SIZHDIERR
A PRENZ BT DDITRILBER T,

[2] &% - 2EDEH (SoTL : Scholarship of Teaching and Learning)

TAANYY IVICEEDLI-RIFIRNGEER EFEBZDHLD, AUF21SLERHICHT
[FFRDH—MHFREICEMNUTCVE T, 1990FK+E, SFHEOEARERZOH DR
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was shifted from providing instruction to producing learning. (Barr and Tagg, 1995). The research
in SoTL points out that learning is best achieved when learners have “significant learning
experiences” by engaging students in deeper thought processes through active learning techniques
(Fink, 2003). The idea of actively engaging learners is often used synonymously with “learner-
centered”. Traditionally, classrooms have been teacher-centered with the teacher lecturing at the
front of the class and the learners passively “receiving” the information. The concept of a learner-
centered class encompasses many components which include providing learners with adequate
knowledge about the class, giving them a voice in what happens within the class, clearly aligning
the objectives, assessments, and evaluations, moving learning from surface-level (rote learning) to
deeper levels (more analytical) and incorporating active learning strategies.

To create a learner-centered environment, a great deal of time needs to be invested in the
planning stages of the class. As Diamond points out in the forward to The Course Syllabus: A
Learning-Centered Approach (Millis et. al., 2008, pg. xi ), the more information learners receive
about a course, the more successful they will be. A traditional syllabus was often a one-page
document that gave the bare-bones details about the class, such as a brief course description,
topics to be covered each week, grading criteria and textbook requirements. However, learner-
centered syllabuses look more like manuals providing learners with such diverse information
as teacher and learner expectations, the teacher’s teaching philosophy, university policies about
pertinent topics such as plagiarism and cheating, classroom rules, grading criteria, models,

examples and reading lists (Millis, et. al., 2008).

Another aspect of developing a learner-centered approach to teaching is giving learners more of
“avoice” in their learning. The teacher has traditionally controlled everything that happens in the
class. However, research has shown that when learners are given a chance to participate in some
of the decisions with regard to class structure, they feel more involved and, thus, do better in the
class (Barkley, 2009).

A second aspect is the inverted classroom design. Learners are required to read or watch
the material that will be discussed prior to coming to class and to fill out a preparation
worksheet giving the learners ample opportunity in the “planning” stage. This also gives
learners the opportunity to review the material as many times as necessary in order to make
it comprehensible. While many traditional classes provide content through such means as
lectures, PowerPoint presentations, readings, and videos within the classroom, the inverted
classroom assigns these activities for homework leaving classroom time for tasks, many of
which may have been assigned as homework in the traditional setting.

In addition, this course provides learners with ample opportunities for community building,
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N, BEIT S ENDSFUZEEHNT CENEETBUK Uc (Barr and Tagg, 1995) . #E&p
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ERESNTVET (Fink, 2003) . FEEZEHFNICSIMITEOEVDIERAAE, FLICLT
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FICERAH L, BEREEHIETEZHECEGIE L, FEZRANEUNIL (R
FE) D5, HO2ERVIANIL (KDDNEFE) ([CBITITDE, BRENFEHMESZ
ANBDEFE, ZLDERICKADBRINTVET,
FEEFRORBZEHHTCHICIF, FEEOSTBEEEREICEXNEREZNNTDMEN DD
F9. AVEY D [O—RIVT)NR 1 ZBEHDHR] ( "The Course Syllabus: A
Learning-Centered Approach” (Millis et. al., 2008, pg. xi) ) DFEX TEBELTLD K
DI, ZEERFI-XICEITDIBERZLRITIDIFE, TLOHRZREIFFIT. FL4ICU
T, ROV TN RFEELEI—AFHHA, BEWD LIFD MEY D, WETEDRE, M2
FERELRE, FHEICODVWTCHER/IRONSZLAD 1 BEOHDEREICTEFTETATUL
ULHL., ZBEFADOYT/)X(F, HELZBEOHTHR., HAEDEERE, HIEPALE
TRIFEICEATDRZD e, HEPORA, AHEFTEDE®RE, T )L, Sl RERE
AREE, TESFELBEREZEE BT DN 27ILDLSEHDTY (Millis, et. al,
2008) .

PRETEROBISEZEEIT DEOD IV EDDAIEIE, RZBICDVTOREEDHKSHE
ZEHDIETY, R, FEOHRBFINTHENEELTLF UL, UL, HZEDE
BEZEDLSDRED—BCSIT DERESZA ONDE, FEEDSEERNEFED, TOHHE
REUTHEETORBENE LT D EDHAENODON > TWVET (Barkley, 2009) o

EDAIEIF, FEOEBRZRESEDTIETT, FEER, FECHEITDHICT 4R
Ny avOMBERDbDEFAIEDRIED LT, TUNU—Y 3V D—03—KIEEA
FTHTEZHRBITONTVNT, IND [HE] BRREICHITIRAZIC D50 EFEBEICS
ABDCEICIEDFT, Ko, CDTHCET, FEHEICITERNZEET DICHICAIETHM
ERLITENZEBIRARNSA ONE T, EROFEETIF, FHERNEHERL/(D—RA
VRNIKBDTUVEYT Y3V, BIHYPPETADROIBH THENTRESIND ENS
W ofeDICHUT, KREFEZETIFC D UITEEZEREE UCRL, HERBDIC, ERDA
RN CIEFBLEBEEE UCERERIN TV TH D ORBICEHDBHETT,

MAT, COO—RFDZ2 274 DK DDEARZFEEICEEICHHBULEFT, O—
ACEBRUTCRENICKEZRZETDH 7 [HI] £ETH85E, FREDEE M
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which has been determined to be the single most important factor to learner retention and
success, if “success” is viewed as passing a course and ultimately graduating from university
(McGlynn, 2001). While more traditional approaches provide for learner interaction, the
discussion-based approach provides more extensive interaction with a wider variety of
discussion partners along with the teacher, thus, giving learners a stronger sense of belonging.
Lastly, this style of learning gives the learners more opportunities to develop global skills
such as leadership, communication, and autonomous learning that companies are looking for

in potential candidates and what universities are purporting to develop in their student body.
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12. The PDR Method in Action

The PDR Method is currently in use at two universities in Japan. For this section, four teachers
who adopted PDR for their classes have written about their experiences by answering the six

questions below:

=

When did you start using the PDR Method?

N

. Why did you decide to use the PDR Method?

3. Describe your classes.

4. Has the PDR Method changed your approach to teaching?
5. How do your learners react to the PDR Method?
6

. What outcomes do you see?

Teacher 1: Todd Enslen

Lecturer, Institute for Excellence in Higher Education, Tohoku University

1. When did you start using the PDR Method?
I began using the PDR Method in my second-year communication courses in 2014 and then

implemented it in my first-year communication courses as well in 2015.

2. Why did you decide to use the PDR Method?
Prior to changing to the PDR Method, I was using a four-skills communication textbook, and
I was dissatisfied with the limited amount of time learners actually spent communicating and
how limited the communication that took place often was. I was also unhappy with the fact that
I mainly emphasized listening and speaking in class, but tested learners’ knowledge based on a

written test because of practicality.

3. Describe your classes.
I teach mostly first- and second-year university communication classes consisting of 30 - 40
learners. The learners in each class usually come from the same major, and I teach a variety of
different majors. The learners in each class often vary considerably in their English abilities and

their motivation to learn English.
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4. Has the PDR Method changed your approach to teaching?

I have always emphasized using language in my classes, so it has augmented my beliefs and
approach more than changed it drastically. I believe what has changed most is the amount
of time learners spend communicating and my form of evaluation. Prior to this method, I
tested learners on their understanding of vocabulary and ability to express certain functions
and notions presented in the text. Now, I evaluate learners on their preparation for class, their

communication in class, and their written reactions to the topics discussed.

5. How do your learners react to the PDR Method?

Because the PDR Method is very different from what they are used to doing in class, learners
are a bit overwhelmed at first. However, they often comment in their writing on how preparing
for class and expressing their ideas in class becomes easier. By the end of the class, the vast
majority can see how much their ability to communicate in English has improved and evaluate

the course positively because of this.

6. What outcomes do you see?

I believe the enthusiasm for learning English is the biggest difference that I see in my
learners. They come to class looking forward to the opportunity to discuss the topics with
their groups. They are also becoming more independent in their approach to learning English.
Learners will often investigate a topic further, or come up with interesting reactions to other
learners’ comments. In addition, learners build a belief that they can communicate in English.
They become more proactive in discussions and more willing to express their opinions even if
their responses are not perfect regarding accuracy. Learners also seem to improve their ability to

evaluate their own and others’ responses to questions.

Teacher 2: John Wiltschier

Professor, Miyagi Gakuin Women’s University

1. When did you start using the PDR Method?
[ started using the PDR method in 20u (I think).

2. Why did you decide to use the PDR Method?

The main reason I wanted to try the PDR Method is because I saw my colleague Daniel
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Eichhorst using it with his classes.
Several reasons
1. Time on task i.e. speaking is maximised
2. It combines all 4 skills
3. Peer pressure to do homework is naturally occurring
4. Topics are up to date
5. Topics can be selected to appeal to the target group of students (more flexibility than

textbooks)

3. Describe your classes.
My classes are first- and second-year university students whose major is English. The classes
generally have around 20 students. The students are keen to improve their English —especially

spoken English.

4. Has the PDR Method changed your approach to teaching?
No. My approach to teaching has always tried to include the aspects of PDR.
But Daniels method has put all the good bits together into a systematic framework which
has relevant content, maximizes student speaking, is self-motivating and easy to deliver in a

classroom setting.

5. How do your learners react to the PDR Method?
Students tend to react very positively. At first they have to buy-in to the class. By that I mean
they need things explained about what is expected of them -student roles, teacher roles.
The social aspects of the class (getting to know classmates) is a big positive for many

students, and the chance to talk about their idea regarding 'big' issues is also motivating.

6. What outcomes do you see?

I see students become much more confident, build up their fluency, and in some cases
change the way they approach and think about issues. The biggest outcome is that students
realize at a visceral level that they can participate in discussions, and that perfect English is not
as important as willingness to join in and having ideas to talk about.

Another point that comes out is students realise their English is not good enough compared
to some other students and on more than one occasion this has been stated as the reason why

they chose to do ¥4 %# in the 3rd year.
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Teacher 3: Ben Shearon

Lecturer, Institute for Excellence in Higher Education, Tohoku University

1. When did you start using the PDR Method?
I started using the PDR method in 2013.

2. Why did you decide to use the PDR Method?
The main reason I wanted to try the PDR Method is because I saw my colleague Daniel
Eichhorst using it with his classes. It seemed a big improvement over what I was doing in my

own classes, so I initially tried it for a semester and then adopted it across the board.

3. Describe your classes.
My classes are first- and second-year university learners whose major is not English. The
classes generally have around 30 learners, sometimes as low as 25 and as high as 37. The learners

are mostly academic and motivated.

4. Has the PDR Method changed your approach to teaching?
The main change is that I now try to find opportunities for learners to generate the content
of classes. I have always seen the value of having learners work in pairs or groups, but the PDR

Method has shown me how effective this can be when planned carefully.

5. How do your learners react to the PDR Method?
Learners tend to react very well. At first they are intimidated by how difficult the class seems,
but after a couple of classes they get used to working in English for the whole class. The social
aspects of the class (getting to know classmates) is a very positive element for many learners,

and the chance to talk about their ideas regarding 'big' issues is also motivating.

6. What outcomes do you see?
I see learners become much more confident, build up their fluency, and in some cases
change the way they approach and think about issues. The biggest outcome is that learners
realize at a visceral level that they can participate in discussions, and that perfect English is

not as important as willingness to join in and having ideas to talk about. It's been a wonderful




12. PDRXV v RREEDE

RIS SEHEUE - PEIEKE, 5B

1. PDRXY vy RZEVADHIZDIEWNDTIH ?
20135 T

2. PDRXV vy RZEEDS CEITROICIBRIKEITIH ?

PDRXYV v R U TCHEWERB TR ADERIE, BEODSY ZTIL - 74 I—XA KD
RECTHEODTVDDZERENSTY ., BODEECEEL TV EICH U TRIRBFLED
BADTeDT, I ZHITEH UL TCHT, TOREEMICERALE U,

3. BADEECDVTHBELTLEE L,

IWDEEDFEEL, REDEWCIFEVKRE 1 FEL2FLETT, BEOEXCFFEE
ZFHIEHOANEFETID, MEWVFGEFDAN, ZVEEIFITADHEGBEHDET. FEAED
FEREFZFROD DOEMRN T,

4. PDRXVvy RTEHZDBEEREDEDD X UEH ?

RARDZIEE LT, WEDI(F, ZFEEINREANTZERIT ORZZHRUTVNE T, &
CNETHRIC, FREZ2 NP TIL—TCTEEBSEDCENRYEEERTEF U
B, BEICEEITNE, TDTDIENIFEICHMRMICIED 3T EZPDRXAY v RHEE
BHLCWE T,

5. PDRXV Y RICHITBDEBEEDRINFIEDKRSFHDTIH ?

FREDKNE, BBTIIFEICREF T, RYIFENIFBICHUWVDDICEZITHU
(FONTWVETDH, 2 EDERFZEEANE, HERICTOERETEEIT D EITIBENTL
FVET, COREODHREAE (ISAX-KEADERZDIL) FELDFEEEIC
EOCHRICEENGTERCIL, [EEL] BEICDODVWCEDDER ZEOIBRIFTON
BDILHENEDEN CET,

6. EOXIERRDGDEITH?

FEEDNFDDCKRELFBEEZRDORIICED, FHODERFENZEICHITDELED
([C, BEICKODTIIEENDEAPETHOAZENDDRDTI . FROERIF, BEHHT X
ANvYIVICBIMTEDEVNDCEL, BT HRMPEBEOINEREZ/H DI EEENNIL
FTEPREBFZTNIEEEZCFFNEVND C L7, ZEEDDDEDSIED LTI, FE

-

-~

80



81

12. The PDR Method in Action

v

experience for me as well, as I get to learn all sorts of things from my learners.

Teacher 4: Joanne Sato

Associate Professor, Miyagi Gakuin Women'’s University

1. When did you start using the PDR Method?

I started using the PDR method in 2012.

2. Why did you decide to use the PDR Method?
[ started a new job in 2012 and my colleague, John Wiltshier, was using the PDR method with
the higher-level students in the English Department. I team-taught with John for a year using
the method and the following year I used the PDR method with my own lasses after I realized

how much more progress the students were making compared to other speaking class formats I

had tried.

3. Describe your classes.
I teach first and second year English Department students, most are highly motivated and
dedicated to improving their English ability. Class sizes are small, with most having between 15-

20 students.

4. Has the PDR Method changed your approach to teaching?

The PDR method has certainly changed my approach to teaching and has provided me with
newfound confidence in my ability to ‘teach’ speaking. I often felt [ was not able to see the
improvements my students and myself expected when I used a more traditional four-skills
textbook approach. I have always used interesting topics as a base for class speaking activities
but have never applied strict time-keeping methods to the extent of the PDR method. I have
learnt that stricter time controls can be very positive for speaking classes. I also find that
through completing the homework every week the students’ ability to write fluently, with
more accuracy, is improving. Through exploring the topics in detail at home before the class
the students’ are better able to truly discuss their ideas without resorting to rote-memorized

language. As a teacher this is rewarding and motivating.
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5. How do your learners react to the PDR Method?

Students are very positive about the PDR Method because they see themselves and their
classmates interacting on an entirely different level. Some may face a few problems with
adjusting to expressing their ideas in front of other students and I find it is essential to create
a collaborative and comfortable classroom atmosphere in which students are responsible for
creating positive group dynamics to combat any students feeling apprehensive. Also, through
the continual mixing of groups students get to know all of the other students in the class,
this leads to a healthy social environment, which reaches beyond the classroom and spreads

throughout the entire department.

6. What outcomes do you see?

I teach a third year high-level elective discussion class in which I have used the PDR Method
with an additional element of presentations. The students in this class have had two years of the
PDR Method and the results are really quite incredible. Not only can they think about complex
social issues and form opinions about them, they can discuss them in fluent English without
fear. They also listen to their fellow classmates ideas and are able to summarize, respond and
initiate new threads in the discussion. They seem to revel in their abilities to actually speak
English, something that I think they would have doubted possible as first years. That students
choose to take this class is a vindication to the positive feeling both teacher and students have

for the PDR method.
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13. Reflections by Learners about Discussion

As well as the experience of teachers, it is useful to discuss the results of the PDR Method as
experienced by learners.

Learners feel the difference between studying English in high school and university. Learners are
able to build on their previous 6-7 years of English study and utilize all four skills: reading, writing,

listening, and speaking.

13. PHADS

PDRXAYw ROBRICDVTIF, BEDERRLEITTHL, ZEOHREKRNSE>THHIDN
AETUL Do LUFICVLK DD DERZEBNULET,

FEEFEREARZICHBITIRBFEDEVNZRUET T, FHERFTNETD6, 7FHFICH
JCHREBZEZENNDDICUTC, U—FTaVd, SA4T4V0, URZVYD, AE—F2TEN
DA DDAFZEITNCERTOENTERT,

2""-Year Law Learner

This class is the most interesting class I have ever had. I think to improve English skills I
have to do input and output. Almost classes need only input, but this is not. I can improve and
realize my English skill.

2""Year Law Learner (lived in America for 3-4 years when in elementary school)

This English class was very exciting for me, and it was the first English class that I have felt
like that. We do not have so many chances to speak English, so this class was a time that I could
show my ability, and get stimulated by other learners.

I had a really good time making a discussion with my friends, and the most enjoyable
discussion was about “Happiness and Success.” It was so funny to speak with both the super
positive person and the super negative person in this class. I enjoyed hearing their episodes,
which were very humorous. I also learned in this class that my classmates are studying very
positively about law. I thought that I should try to enjoy what I can learn whether I do not have
interest or not.

Until learning in this class I never knew that there are so many learners how can speak
English, and they are so eager to speak English. I got a lot of power from them, and I would like

to talk with them sometimes if I have a chance. I could also make some friends in this class,




which was the most happy thing.
2"-Year Law Learner

At first, I was negative about the discussion. Because I am not good at speaking English.
However, through this class, my opinion changed. Now, I am positive about the English
discussion and it is fun for me to discuss with other people.

I think my English skills were improved by this class. For example, speaking, listening, and
writing. Moreover, discussion skills also improved. So, in this class, I could get useful things for
the future.

2""-Year Medical Dept. Learner

This class was a little difficult for me because I forgot almost all English. So, it was hard to
write discussion sheets and reaction papers every week. It took many hours to finish. First, I
didn’t like this class. I couldn’t speak or write English well. I was ashamed of not being able to
do that well. But, in June, I notice that I could remember many English words which I learned
when I was a high school learner, so I enjoyed writing in English a little and I thought I wanted
to study English.

2""-Year Medical Dept. Learner

[ this English class, I improved my English skills, especially speaking and writing. I do not
usually speak English in my daily life and I needed to write a lot of sentences once a week, so it
was hard for me to write. But, I got used to it.

2"-Year Engineering Dept. Learner

Through this class, learners can realize the difficulty of talking English and difference
between speaking and talking, and goodness of talking English. In fact, there is a big hurdle
for beginning to talk with English, however, learners can start English dialogue from this
class. I would like this program to be in high school’s education program. I like this class very
much. We can also make friends through discussions. They will be a treasure. I am satisfied to
touch many kinds of discussions. Story that I don’t know in detail is difficult for me, but nice
experience. Thank you very much.

1”-Year Engineering Dept. Learner

In this class, I have to read, write, speak, and listen to English. At first, it is difficult for me to
write my idea speedily, but I gradually got to be able to do it in a short time. The most difficult
thing I had to do was write a reaction paper. I had to write my idea in 15 minutes, it is a short
time. However, I gradually got to be able to write many sentences and I was surprised at it.

1”-Year Engineering Dept. Learner

I think this discussion class is good. That’s because we can learn four skills of English which

are reading, writing, speaking, and listening. In high school, learning English is for only getting
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good scores on English tests. This will not enable us to use English. But, this class is different

from English class of high school.

1”-Year Engineering Dept. Learner

It was the most interesting class in this semester because we had to speak English all the time!
I love English very much so I enjoyed the discussion. However, I was worried to tell my opinions
to the learners in English for the first time of this class. I can listen and pronounce English well
but I cannot speak what I think in English so I made many efforts to tell it clearly, for example,
giving some gestures, look at the learners’ eyes, speak slowly and clearly. Finally, I could tell my
opinion without looking at my preparation sheet! I could get some skills of talking with many

people in this class.

1*-Year Literature Dept. Learner

I have done discussion for four months. I can’t believe this class has finished. When I began to
do discussion, I felt nervous because I couldn’t speak English very well and I didn’t like English.
However, [ began to like discussion and English through this class. It is hard for me to tell others
things in English, but it became fun for me to do.

The time when [ felt fun is third discussion. By original question, I could know more about
other classmates and made friends.

Through this class I could realize that I improved my English skill because I could tell them

in English gradually.

Learners become autonomous learners. They are able to talk about their personal
experiences, share their opinions and develop their general knowledge and critical
thinking ability. Please focus not on the fact that learners are using English, but on

the way they are using English to think about issues and express their opinions.
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2"°-Year Law Learner

My favorite topic is topic 3 “Death.” I often think why I was born, why I live, or how to die.
But, I wasn't able to say in public but only keep in memory. It was a good chance to be known
how I am by my classmates. And I dislike any topic. It was great time to discuss with my

classmates.




2"-Year Law Learner
I experienced hot discussion in this class. It was so good and exciting experience for me. We
don’t discuss these timely and difficult problems or topics usually. So, this class gave me a fresh
experience.
2""-Year Law Learner
We discuss many topics in this semester. The most interesting topic was body language.
Other topics were also interesting, but I choose this topic - body language. Through that topic,
I got new knowledge and understand what I couldn’t understand. And, I knew that we have
many body language.
2" -Year Law Learner
Through this class I improved my English skills. I can talk a long time in English. Each topic
was difficult and I tried to think in English and write English. Talking with friend, I discovered
other views. Discussion is the most efficient way to make my thoughts deep.
2""-Year Medical Dept. Learner
I was interested in “Happiness and Success” in discussion, because it told me many positive
things. The topic of “Death” was very difficult, because I don’t know anything about death.
2""-Year Medical Dept. Learner
I think this class requires much time for preparation. It is positive aspect and negative
aspect, because if there were no homework, our time for studying English is only class and our
English skill will not improve at all. But, for some difficult topics, I took 2 hours or more for my
preparation. It was a little hard for me. I like to watch TED and read the articles because I could
know so many new things! It is wonderful! So, I think this style is good and you must keep it. |
enjoyed discussing almost all the topics.
2"-Year Medical Dept. Learner
I enjoyed this English class very much. Watching many videos in English is difficult but I can
understand English more than before. And I talked about many problems with many learners in
English. So now, I don't feel fear of listening and talking in English with people. And this class
gave me various skills! Every week I thought of many problems, so I have much information
and many more ideas than 4 months ago. And I have communication skill more than before.
Especially I enjoyed talking about “Happiness and Success.”
1”-Year Engineering Dept. Learner
Thanks to this class, I improve my ability to speak, listen, write, and think in English very
much. [ want to go abroad to study chemistry so this discussion class is good for me in that I can
discuss in English with other people. Furthermore, I like talking in English and reading essays

in English more than before. Now, I often buy Reader’s Digest and read it. It is very interesting
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for me.

The most interesting topic for me is “Engineering Challenges” because I belong to the
department of Engineering. There will be many troubles in Japan. So, we should try to make a
difference. I want to study protein and help a large number of people who suffer from various
diseases.

1”-Year Literature Dept. Learner

First of all, I really enjoyed this class. I've never experienced this kind of class before and first,
[ suffered from a lot of preparations for this class, but those efforts made my English writing and
speaking skills improved. This discussion-style class was much more sophisticated and creative
than the other classes which my friends were in.

At first, almost all of the learners, including me, were not so good at telling their opinions to
others in English, but they gradually improved and now we can discuss many things actually in
English. This change was very impressive for me.

The discussion I enjoyed the most is the discussion about “beauty.” It was a very appropriate
topic for us to talk about. I heard so many interesting questions and answers.

I've been very lucky to be in this class. I'm sure that this discussion class improves our English
skills more than the other classes. I really want to continue this kind of training to improve my

English more.

Learners make friends and, as we discussed earlier, an atmosphere conducive to
collaborative learning becomes possible through PDR. (Z2B&RTHRIEBICKEDE
o TUT, IWEBDIMRNIEK D ICPDRXY v RIZFBER L ZHEUT T DEERMIS
BRZIEDET, )

2""-Year Medical Dept. Learner
Especially, it was precious to meet various learners. I could speak to many learners. I found a
learner who was born in the same area as me. I found a learner who worked in a similar place. It
was very fun.
2""-Year Medical Dept. Learner
In this class I also made a lot of friends. First, I cannot speak English naturally, but now, I
enjoy speaking English. It was my best English class. Thank you very much.
1st-Year Engineering Dept. Learner
I enjoyed this class. What is the most interesting for me was talking with my friends who I
don’t usually talk with. Through this class I made many new friends and it was the best thing for

me.




1"-Year Literature Dept. Learner
Through doing discussion in English this semester, I think I could make more friends because
it was difficult for us to speak English well, but we managed to do so. This experience made me
mentally stronger than I had been.
I'm so shy that I can'’t talk to someone. However, this class taught me that I can talk with

someone if [ try to.

Currently the PDR Method has only been used by six teachers at two universities, but we believe
that this method offers an exciting possibility for expanding English education at the tertiary level in
Japan.

If you have any questions or comments about the contents of this Handbook please let us know.
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Discussion-based
Communication
Course Guide

Discussion is an exchange of knowledge; an argument, an exchange of ignorance.

Robert Quillen
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13. What is the grading scale for a TEaCtION? «-erereressssssssssmmessssssssssssssssssssssssssssssssssssssssssssssssssssees (6)
14. What is the format for Writing a TEACHION? s-seereeessssssessersssssssmssssssssssssssssssssssssssssssssss e (6)
15. How 10ng Should @ TEACHON De? +rssrrevrerrssssssssssssssssssssssssssss s (6)
16. Will grammar usage and English usage affect JOUT SCOTE?  +erereestssessessustssmssinsintisissintistisessiinee (6)
17. What should you WIite in @ FEACHION? «rerrrrrssssssererrsssssssssssssssssssssssssssss s (7)
18. What kind of mistakes will result in 2 bad eVAIUAtION? -s-s-ss-rsrrersrrsesssmseessessesssssssssessssassenns (7)
19. Whatis expected of the leader during 2 dISCUSSION?  rreveeererrrrrreeressrrnereensiiireeeeeiitereeeeennrreeeesennnes (8)
20. What s expected of participants during 2 dISCUSSION? +weeeeerrrrrrreresssrrreeenesirreeeneiinreeeeesnreeeeeennnns (8)
21. What does the teacher do dUring Class? s rresssmmmsserrssssssimsisssssssssmsssssss s (8)
22. What factors determine a Student’s grade?  «sssssesseerssssssmmssssssssssssmsssssss s (9)
23. What should a student do to get an AA grade? - ssseeeereesssmmmssessssssssmssssssssssssssssssssssssseeee (9)
24. What is the minimum required to get credit with a C grade? - sssssssssssssssssssssssisis (9)
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1. What is the concept of the Discussion-based Communication Course?
TAAAyVavERWLala=r—a BEoOa 87 MIRATT D,
Communication involves all 4 language skills: reading, writing, speaking, and listening. A
discussion-based course can develop all of these skills.

Discussion is something that you actively do and the key to having a good discussion is
doing good preparation. The preparation involves reading, listening, and writing. If you
discuss a topic multiple times you can develop your thinking and become comfortable with
the language related to a topic. A timed written reaction is a fair way to evaluate how
much you have developed your thinking about a topic and how well you know the
language related to a topic.

I a=r—va it HSFET HCOAMBEOSHEAFADLETT, T4 A
HyvarvEfniala=r—va U BEIENOTATOAFAVEES Z L2 AL L
\i—é—o

FRBIEBRICT A ATy a v ETVWET, BWT A Ay varazd50liEdt+n7%k
AR RTY, EREOBRIZ, Fite, B, FLZEEZLET, —OODFE/?hOb\'C
ENT 4 ATy arT2596I2, BOOBZERESEDLENTE, ZORE Y7
BT 2 HGEOCRBUABIMHEZ D L O 1220 9, REFHANTES I T 7 a ik, —DD
FEY ZIZOWTHSDB 2 Z ENS DWREBISEZN, £O MY 7 ICHTLIEELZ N
<HBWRZXTWDLIDZEIELLSFHET 572D A HIETT,

2. What do students do in class? FAIIFEFITME LE T,
The main activity involves students doing 15- to 20-minute discussions about a topic in
groups of 3 or 4 (approximately 50 minutes). Normally, students do three discussions.
Following the discussions students individually write a reaction for that discussion
(exactly 15 minutes).

TSI FEE LI AT A Ay a T, 34 ANDYL— °:/\75>2YL’§LZ bihm b
v Z1IZONWT 1520 e LAEWET (K50 ). T4 A X v a ro|¥ilEs 3 ETT,
T A ATy a s lkE, FEEISBV T 7 varaeESET, (15 40M)

3. What are the 3 Steps of Discussion? 7 1 A > 23> D 3 DDAT v FIER A TT I,
1. Preparation Step: students read an article or watch a video about a topic and complete
a preparation worksheet.
2. Discussion Step: students do three discussions in groups of three or four people that
are 15-20 minutes long.
3. Reaction Step (15 minutes): students write a reaction in English focusing on the
discussion topic.

1. LN —va ATy —oD Ny 7T AREL O XIIE T A5 R A,
TR —v g U —7 — MIRRAT S,
2. TAARN Y avVAT T 34 NDITNV—T"T15-205DF 4 AN v a % 3HEATH,
3. V7 7varvATy (16 43) : T4 ANy ay LIEAREZIREVIKY BGETY 77 v
vEREL,
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4. What do students do for the Preparation Step? L/ XL —1 3 AT v

For the preparation step you read an article in Japanese or English, or watch a video as
input about a topic. The purpose of this input is to get you to think about the topic and to
introduce some vocabulary related to the topic. In the case of an article, you are not
expected to translate the article, and there will be no test about your understanding of it.
Think of the input as a starting point for developing your thinking about a topic and
evaluating your ability to discuss this topic in English.

TN b—=a VAT v T TE, ARG R CIRIGEORF 2l Bl 2 71T h ey 7 12B
THERELGES. HWREEDHNE, PEYZIZONWTERL My 7 IZBR LIRR L
SO TY, FLHOHEAITH T TRILE TR, ENSVNELZEFEL THDH0IC
ONTOTA My Y EfA, EREB/LIZ LT IE Y ZICHETLASOEZERD,
7o REYZIZOWTHEETT A A vy a T 0N EHCIHMET 27200 R EE X
TR,

After reading or watching the input, complete the preparation worksheet. You are
encouraged to research a topic on your own to further develop your knowledge and
thinking about the topic.

FLFEA AT Bl A S TR ESZ%, L L—va =27 — &AL TEREN,
HOHE THANTIE Yy ZIZET2HOMBRERA L S OICHRSEL L2/ ET,

5. How do students complete the Preparation Worksheet? 7L /XL —1 3 U—7 v — |k
DEZT

1. Discussion Questions 7 4 A% > ¥ 2 > HOE
For Question 1 you should write about your general impressions of the article you read
or video you watched. B[] 1 IZIIFA LR EELITB-BE O 77 > a U 2EEET,

Questions 2 thru 4 are the required questions identified by an asterisk.
KDONWTNWDHEM 2~4 1FM0 T2 TLIEEW,

For the fifth and sixth question you should select an additional question from those
listed and answer it. 5 & H & 6 FHOEMTIELDIIZNDOEMDOHNHEO, HZ T
<TIEEW,

2. Original Question 4 U ¥ /L OE]
You should think of a question appropriate for this discussion and write the question in
English and your answer to it. Other students will be answering your question so take
that into consideration when making it. You should write your original question on the
blackboard at the beginning of class.

TAAD v aIlSEEIbLWVEMEEZ, TOEMEZIRETCEIHIOEZLEXE T,
MOFEENS/RT-OBERMICEZD Z E2E B L TEMEZERLTFIW, REDIILHIC
HaDOA Y UF VOB ZBRIcEXE T,

6. How is the Preparation Worksheet evaluated? 'L /XL—31 32U —7 > — FOFH
At the start of class the teacher visually checks your preparation worksheet and
stamps it with either a blue OK or red X. Experience has shown that students who are
prepared are capable of having a high level and interesting discussion in English.
Students who are not prepared cannot discuss well which negatively affects the
improvement of other students.

HEITHEREDOIIUDICHR DT LA —y g U= — A2 BRTF v 27 L, OK XiT
XDAZ L TEMLET, BHO LS HE T DFHEFIZEFIR TLLDEWEGEDT 1 A
Ny aryinTEDLIENGP>TWET, EHEOHRTWARWERFIZT A A v ay
239 FE S HERARWIE N 2y, o FEEFOFM EL T TLEWET,

(2)
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This is the circle for the OK or X stamp: Z OODHFINZ OK F721E X DA X IS E 3,

Red X Stamp Evaluation RO X AH 7 HH @
1. If a stamp is placed in the circle the score is 0 (Unprepared). )
ODOHIZXAZ TR THDH L ZIF08TT, (ERA+)
2. If a stamp is placed in a place other than the circle the score will be 1(Could Do

Better).
ODMIXAXZ TR LTH D EEF 1A TT, EHIEEORMB D)

Blue OK Stamp Evaluation HDO OK A X 75l
An OK in the circle indicates that all sections of the preparation worksheet have been
completed. The teacher will later give it a score of either 2 (Satisfactory), 3 (Fully
Prepared) or 4 (Superior).
== DRt 7 v a URERLTND EE, ODHIZ OK AZ I EiET,
BEIINE LR O L, 237 2 (A) | 3 (Pl iE ) x4 GFFIC L < %R
MHETN D) OFliZ LET,

Coming late BEHNZHWNWT
A student who comes late will not receive a stamp. This will result in a one point
deduction of the score they would originally have received.
BA LT EBEIIAZ T2 b b2 FA, ZUILTHEHRDZEIR>TVD 1 HZE
KoEWnwHZETT,

When you are absent KIEIZHONT
If you were absent you can earn up to 3 points if you turn in a completed preparation
worksheet immediately at the start of the next class for the discussion you missed.
RIEDGEIIBZIMTE 7o leT 4 Ay a VHOER LT L AL —v g v U—7
= hEROERDOITIUDICRIETIE 3 RE/FD LR TEET,

7. What do students do for the Discussion Step? 7 4 AW v a AT v/
1. Students are assigned to a group.
2. Students go to the location of their assigned group.

. The members of the group select the leader for the discussion.

. The leader starts the discussion.

Ot =~ W

. All students participate about equally.

HENITN—TH T TS,

VEEEFITBEI DL CONTE I N—T OGFTICBENT S,

TN =T DA UN=DHRINET 4 ATy a ) —F—%E5,

N —=INT Ay v a v ERGT D,
RENEFEIISINT 5,

Ot i W N =

8. How do students warm up for discussion? FTAAD g AT T — T S
Oral Reading (3 minutes) & (343)

Students read the warm up by reading their preparation worksheet out loud.
VA —LT v FELT, BANFEZHLTHAGO S L AL—Ya U= v — baemAET,



Appendix 1

9. What are the instructions for the 3 Discussions? “EDOF 4 AT v a DR

Discussion 1 (Practice):
1. Discuss all of the questions.
2. If time permits, talk about additional original questions.
<~ You are permitted to read your answers on the preparation worksheet.
< You may use a dictionary, cell phone, etc. to look up the meaning of words or
expressions.
F4AByvar1EBE (#E) :
1. T RTOEMIZOWTE LA D,
2. FEEI AU, BN A ) P VBRI OWTEET,
S TR L—va U= v — MIBEWCEOEX EHA BT TENEVERA,
> BE BEERR 2o THEBECPRIOERZFAITHENEVEE A,

Discussion 2 (Practice Game)
1. Discuss the questions you are interested in as fully as possible.
2. Be sure to talk about your original questions.
< You are permitted to refer to your answers on the preparation worksheet.
You should not read them.
< You may use a dictionary, cell phone, etc. to look up the meaning of words or

expressions.

Fo4 AT vary2EB (HERE)
1. HOCHEIER S D2 ERICOWTHHRERIRVEELA I,
2. HONEZ-AY PFHIVERIZOWTHTEET,
> TR —va U= — MNIEWEESDEZEZSEIZLTHLNEVERA,
LorL, Bx&HA LT TUIVITERA,
> BEE, HEEER 2o TEESCRBEOBERLFASTHENENETA,

Discussion 3 (Game):
1. Discuss your original questions and the questions on the blackboard.
2. Discuss the questions you are interested in as fully as possible.
3. Following the final discussion you should complete the self-evaluation section on the
reaction form.
< You should talk about the questions without using your preparation worksheet.
< Ideally, this discussion will be 100% in English.

T4 AN yvar3EE FEA)
1. BONEZ AV P VEREBRICEESHINTZEMICHOWTEET,
2. BEDH AHBEMICHOWTHEEREVEE LA 5.
3. MEDT 4 AHvyarok, V7 7y a0l ciHMiifkicii AT 5,
> BMBFEFBEZDT LA —varyU—7 v — b 2ELFICERICOVWTET LY ICLE
LED,
> ZDOT A AB v a N 100%IFETITH 2 & NEETY,

Following Discussion 3, remain seated with your group and take out the reaction form
that you picked up at the beginning of class.

BEIBDTF 4 A B v a & THh, FAV—TOASOMIIThbolm% %, #HEDIZUDIZZT
WMol VT 7 a M AERY M LET,
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10. What do students do for the Reaction Step? Vr o varA7ry/
The reaction form is used to write a reaction. When you pick up the reaction form you
should immediately write your name and name card number.

V77 varR=R—%ffioTC VT 7 varvcEx:d, V7 7varX—=X—%2F LD
TICARTE R— L — REFEZENTHIFI,

Following Discussion 3, you should circle a Speaking Habit Score in the self-evaluation
score box.

BEIHDT 4 Ay v a ETHT CICHCTHEAR Yy 7 ANO A CFHTRA 27 Z25E 00 % L
TLIZENY,

Speaking Habit Score (Circle your score)
Percentage of your speaking in English
Less than 95% 95% - 98% 99% - 100%

1 2 3

Note: If you do not circle a number your score will be 1.
EE  BEHE A 2 71200 WiGE ., fHiiiE 1 5T

You have exactly 15 minutes to write a reaction in English. A reaction should focus on the
topic and content of the discussion and be logically organized and written in paragraph
form. You should demonstrate your knowledge of vocabulary related to the topic and freely
share your opinions, experiences and information regarding the topic.

KEECY T 27 vara&JMIRIERIT 16 52T, V7 27y a 374 Ay arDhEy
7 ENFICERE B TAF 7T 7R THBMICELDET, HFAF MYy 7 ICBET 25
ORMZ R LS Do, Py ZICHTOER, B, FlZ MR L £,

11. What resources can you use when you write a reaction?

V77 varvaE LEiflioTH IWERHT?

When writing a reaction you are allowed to use any resource you want. For example, you
can use your preparation worksheet, dictionary, or cell phone. However, you should not
copy directly from a resource.

V77 varzeE\ES LT EARERZHE> THOHWEREA, HIZIE L iL—va s
N—N— BEE BETER R S AN TEET, L AL TV OERN L EENAEE =
E— L TEWT £H A,

12. How is a reaction evaluated? V772 a il Lo ICi Misnson?
The teacher reads a reaction and scores it based on the quantity and quality of the
content. The teacher is looking for a clear expression of your knowledge and thinking
about the topic and your reaction to what other students said during the discussion time.
The use of English that is specific to the topic will improve the evaluation.

BEIFZV T 7 v a v EmANEOREEICESHTERRLET, HEIFIARANOMHK, & X,
DFEEFEOESITHT L2EBARENEINL TV L0 HERZ LET, My 7 ICBEES
5 HERGGEEORER 2L 5 & FHlC AR T,
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13. What is the grading scale for a reaction? V77 v a O RENET 2

The following grading scale is used for a reaction.
U7 7y arOFHiREEZTLL T Om Y T,
AA:11 AT 10 B:9~8 C:7~6 D:5~0

14. What is the format for writing a reaction? V77 varo7tr—~y MI?
1. Do not skip lines within a paragraph. INT T T TNTIIITEZET 720N,
2. Make a space of one line between paragraphs /37 7 7 7[Z—{T3 AX— A% ZET 5
3. Keep the left margin straight. EoldE bRz b

4. The right margin should be kept reasonably straight. Au#iEKMEHI > L 51295,

15. How long should a reaction be? V77 varyORSE?
These are general guidelines for how the length is evaluated.

V773 a ARSIk TREUTFTO L IICEHMiEnE 3,

Below % of the paper Below Average H#&d 1/2 LIF EHILLT
1/2 to 3/4 of the paper Average FHED 1/2~3/4 A&

3/4 to on the back of the paper Above Average F#kD 3/4~%mE T LI E

16. Will grammar usage and English usage affect your score?
CER L OSEREOE N TTIERHEIZBIfR 2 D7) 2
Grammar mistakes are only important if they make it difficult for the teacher to
understand your message. I suggest you use the simplest and most direct grammatical
constructions. You are under time pressure so you should not be thinking about grammar
mistakes while you are writing. Use grammar that you are comfortable with.

Using English that is directly related to the topic can contribute to your evaluation. There
is always some vocabulary specific to a given topic and demonstrating that you can use
that vocabulary will improve your evaluation. On the other hand, simply using specialized
words without being sure of how they are used will hurt your evaluation.

SCEMBEOE, TRUCE S TAARS DAL LTS Z L2 HEBNHHAID Z & AR
el E 720 £9, WOk b ESEN L SUEEEE AT 2 L 280 FET, RKRIC
HIRA S 0 E£T06HEOMEWVTIHEV LEETICEXZE L L2, BOBHEWERLTND
LiEEHFENEL XD, MYy 7 ICEEERT D HFEEHEHT 2 LFHEICERITT, Hxbh
TNy 7T BEET 2 HEEREEND Y £, TOEREMEZD L BT EFHEIC
HRITY, —J, a2 XML IS EEMAEZ EO TV 5 7210 O%A LRI AR
L0 ET,
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17. What should you write in a reaction? U 7 7 o a3 2= EI 7 ?
These are the kinds of things you should write in a reaction:
1. Your thinking, impressions, and opinions about the topic of the discussion
2. Your reaction to what classmates said during the discussion
3. Your experience
4. Some interesting information that you know
5. Comparing and contrasting two things

V77 a AlELSERTIUTOLIREORHY £7,

1.7 4%73//3/0)]\t/7i_0b\fﬁ TDOEZ, VT var, BER
T A AT v a R OFEENEES LTENEITRTT D H Ot
. B O
BT TN D BRI
TOOFEMOLELE - i3%t

gn»hoom

18. What will result in a bad evaluation? {KWEHIZARA2DIZED L IRV T 7o a9
N2

These kinds of things will hurt your evaluation:
1. Not focusing on the topic of the discussion
2. Not clearly organizing your message
3. Not being able to properly follow the basic punctuation rules of English
4. Not following the directions about how to complete the form
5. Only repeating what you wrote in your preparation worksheet

LT D XD GBI 3aHm MK < 72 0 97,
1.7 4 ATy aryD Ry ZICESZYTTUVRN
zﬁﬁﬂé%hkﬁﬁéhfw&m
3. FARH 72 BB D AIFAEIZIE > T
4., 7 F— LGB AT OWTOFERIZHES THRN
5. 7L XL —varU—7v— MIEWZI LEEE#BEVELTWDS

At the end of the 15-minute reaction writing time the leader for each group collects the
preparation worksheets and reactions of the members in their group and brings them to the
teacher at the front of the class.

V77 varaELER (15 4/) okbvic, £71r—70) —F—I7 1L L —v g U
— =R UT g ER //\~ﬁ>6ﬁﬂﬂbﬁfgé:b\éiﬁéi@k ZAIZFE - TWnE ET,

Hints for writing a reaction:
1. Write down comments other students make during the discussion.
2. Make notes about what you think are the main points during the discussion.
3. Have your reaction planned in your mind before the reaction writing time.

BWIT 7 varvaEqEL O b
LT AART Y a IR EFERE ST b aEX LD D,
2. T A AB v a NI EERRA Mo Z EaENTEL,
3. VT v a v aEI KRN RLANCEHDO R TR EZ AT D,

(7)
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19. What is expected of the leader during a discussion?
TAAT v a Pl —F—lRkobind 2 &id?
The leader:
1. Starts the discussion.
Ensures that each person has an equal chance to speak.
Ensures that each person can be heard.
Advances the discussion.
Communicates with the teacher in the event there is a problem.
U —&—i%
1.7 4 AByvarzfed b,
2. BA NN EIFFEITHERE 22BN X HI2T D,
3. KA UN—DOERBEIND L DICT D,
4. 74 A1y ia s ERERT D,
5. BN RAE LT a8 IR L HRT D,

A

20. What is expected of participants during a discussion?

TAAA YT a YRICBMEITRDEND Z LIE?

Each participant, including the leader, is expected to:

1. Be fully prepared for a discussion with a fully completed preparation worksheet.

Treat each participant in a discussion with respect.
Speak in a voice that other participants can hear.
Listen attentively to others.
Work to expand the discussion by making comments and asking and answering

Ok o

follow-up questions.
6. Use the expressions listed in the Useful Expressions for Discussing a Topic.

V— X — %A SMEIT

1. BEIZHEF LT L —2a U= = baflioCTT 4 AH v a DO
E5ERIZT D,

2. T4 ANy a BT H - ANOEVHEEZL > TET 5,

B MOBMEIZ LB 25 L9 72FTRET,

4 MOBMEDS > 2 Lx I ERELTHL,

5. AAV N LTV 74 —T v T OEME LD ZNDIZEZTZV LTT A AT v
a U ERET 5,

6. Useful Expressions for Discussing a Topic (Z# > T\ AR A~ TH D,

21. What does the teacher do during class?  EFEFZE XM E2 T 5 D)2
The teacher:
1. Checks that students have a completed preparation worksheet for a discussion.
Determines the length of each discussion.
Observes individual students and discussions.
Answers any question a student has about a topic or English.
Supervises the reaction writing time.

A

HEmix
1. FEERT 4 ATy va AERTLIZRICE\HIN T L L —ra v —T v
— FE2FFoTWD Z L 2R T 5,
2.T A4 ANy a L DAL LF—I—%2T 5,
. HFHEDKRTBIOT A vy a 2885,
4. FEENOHEIND My 7 THRFEICET 2EMICE X D,
5. V7 7 va vraEIRREEET D,

(8)
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22. What factors determine a student’s grade?
JAE ORI IE B 1A T,

1. Total preparation worksheet points

2. Total reaction points

3. Total in-class participation points

4. Observation of student activity by the teacher

5. Attendance (In this course there is no test. Students receive points for every class.

Therefore, each class a student misses means they will not receive the points for
that class. It is typical that a student’s grade drops one level for each absence.)

1. LR —v g U= v—FsD h—=Z )L A7

2. U7 7 a O

3. EHE~OZ

4. BHE O H D A58 F ORI
5&%4(_®naxai7zbﬂﬁwiﬁh RV IZFFEEFIRERETCR2T %
BELET, o T, MEERFETH-VICZOREICHTHAAT MY ZU0ND Z
ClZ ET, B, —RIRETLHTEICHEN BB TR EESTTRFEY, )

23. What should a student do to get an AA grade?
AA TN 245 D 13T,

1. Get a maximum score on ALL of the preparation worksheets.

2. Participate positively as a member and leader during discussions.

3. Average 10 points or more for the reactions. Consistently write reactions that are
long enough to communicate your thinking in detail and demonstrate your
knowledge of the topic and comprehension of what other students said.

4. Attend all of the classes.

1. T_RTCOF L —2 g0 U—7 o — KTl 2E S,

2. TAAN v a L NlAN—=L LTERY —F—L LTHEBRIZESINT 5,

3. V77 var TV 10 il EEZRS, HoDBEZ i HMICiEZ, FE Y 7] %?é
H O &R OMLOFEEEORSITT 5 B OBiE #2350 2NE =G+
B0V T 7 v arwEgicEL,

4. TRTCOFEICHIFET 5,

24. What is the minimum required to get credit with a C grade?
C i 2 45 2 I IR ARATT 23 L BT,

1. Get an average of at least 2 on the preparation worksheets.

2. Participate positively as a member and leader during discussions.

3. Average 6 points or more for the reactions.

4. Attend at least 2/3 of the scheduled classes.

1. 7L Rb—va v U—7 o— FTRIREY) 2 S EHLS,

2. T A ANy a NI AN—E LTERY —F—L L THBIICSINT 5,
B.VT7 s va e sl Exits,

4. FBED 350 2L EITHFET 5,



Appendix 1

25. Useful Expressions for Discussing a Topic

Asking someone for their opinion about a topic
(AIZFEYIIZDVWTOERER O L)
1. What do you think ...?
2. Do you believe ...?
3. Are you for or against ...?
4. What are the advantages and
disadvantages of...?

Giving your opinion about a topic
(FEYZIZDOWNTESDEREZRASHE)
Expressing a strong opinion (8 V& Ak ~2%

RF)

5. In my opinion, ...
6. In my view, ...
7. I definitely think ...

Expressing your opinion with high certainty
(BVWHEEZE - TERTIRARZULEF)
8. According to government data ...
9. There's no doubt that ...
10. The truth is ...

Expressing your opinion with fair certainty
(HIEEDHEEEZL>TERETBRILE)
11. I guess that ...
12. I suppose ...
13. [ believe ...

Agreeing (RIE T 5HF)
Expressing complete agreement (5E&IZFEd
IRf)
14. Exactly, ...
15. Precisely, ...
16. That's absolutely right.

Expressing conditional agreement
(GRUEATH&ECRIE T 51E)
17. 1'd agree with you if ...
18. I partially agree, but...

Disagreeing (REIE LU \E)
Expressing complete disagreement
(FoT<KFELRV )
19. I don't agree.
20. I'm afraid I can't agree.
21. I disagree entirely.
Disagreeing diplomatically (G [E] L (2 [F] 5 % B
BRALS)
22. I'm not so sure about that.
23. I wonder whether that's the case.
24. Are you sure about that?

(10)

Disagreeing in part Gii /B[R LR EE)
25. That's not necessarily true.
26. That's not exactly right.
27. That's only partially correct.

Countering an argument (&3 SHF)
Countering directly (Eo A5 T A HF)
28. But ...
29. Butif ...
30. However, ...

Countering politely using agreement
FHFOBREZTFTANLZD LR LN KGR 5
1K)
31. Yes, but...
32. That may be true, but...
33. [ understand, but ...

Logical argument (GHEERIZLERHL)
Questions using "if" Gf Zf# > TE % HEF)
34. If ..., why ...7
35. What if'...?
36. What happens if...?

Strongly argued questions with "Why"
(Why ZE->TRRDEMZET 58
37. Why do I have to...?

38. Why should ...?
39. Why is it necessary ...?

Asking for clarification (E{ARILEEAZE K HHEF)
40.
41.

Can you be a bit more specific?
What's wrong with ...?

42. What do you mean by ...?
43. Could you explain that more?
44. Why do you say that?

45. Why not?
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Topic Guide - Excerpts
Example for 1st Year Introductory Classes
Discussion 1
Topic: Study Abroad
Article: Fear of Studying Abroad

Vocabulary
1. Dbarrier 7. financial problem 13. human resource
2. character building 8. gap year 14. multilingual
3. compete (competition) 9. globalization 15. recruitment
4. curiosity 10. government policy 16. scholarship
5. employment 11. government subsidy 17. student loan
6. fear 12. homesickness 18. working holiday

Discussion questions
*2. What do you think are the positive and negative aspects of globalization?
*3. What do you think are the advantages/disadvantages of studying abroad?
*4. What do you think could be done to get more Japanese students to study abroad?
If you have a chance to go abroad, where do you want to go?
Share an experience you have had in a foreign country or communicating with a foreigner.
How do you predict society will change in the next 10 years in your country?
What do you think about being sent overseas to work?

®Noo-

An asterisk means you are required to answer the question.

* DERITSBHTEZTIIZEN,

Discussion 2
Topic: Cell Phone in Society / Social Networks
Article: My Cellphone, My Love
Vocabulary

1. addiction 7. fraud 13. personal information
2. anxiety 8. information society 14. prohibit

3. compulsive 9. innovation 15. public transportation
4. convenient 10. interpersonal relationship 16. self-restraint

5. dependence 11. media literacy 17. technophile

6. etiquette 12. offensive 18. technophobia

Discussion questions

*2. What are some of the advantages and disadvantages of cell phones?

*3. What age do you think children should be allowed to have a mobile phone?

*4. What are some good and bad points about using social networks? Give some examples.
Do you use a social networking site? If so, how do you use it? If not, why don't you use one?
Do you think it should be illegal to speak on your cell phone while driving?
Do you think social networking sites are benefitting or hurting society?
Why do you think people are comfortable putting so much personal information on the
Internet?

® o>
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Discussion 1

Fear of Studying Abroad

Data disclosed by the education ministry Dec. 22 confirms that fewer and fewer Japanese
students are studying abroad. After the number of students studying overseas hit a peak of
82,945 in 2004, it declined for four straight years. In 2008 it dropped a staggering 11 percent
from 2007 to 66,833. Of these, 29,264 were in the United States (down 13.9 percent from 2007),
16,733 in China (down 10.2 percent) and 4,465 in Britain (down 21.7 percent).

In this age of globalization, it is imperative that Japanese develop abilities to compete and
cooperate with people from other countries through the experience of living and studying abroad.
The government, educators and enterprises must take necessary steps to encourage and help

students to study abroad.

While the number of Japanese students studying abroad has been falling, the number of foreign
students studying in Japan as of May 1 stood at a record 141,774 — a rise of 6.8 percent from a

year before, according to the Japan Student Services Organization.

A likely reason for the fall in the number of students studying abroad is a fear among students
that if they study abroad, they may lose the chance to find employment when they come back to
Japan from their studies. This is because many enterprises stop accepting applications before
students reach the fourth year of college. Students have to start visiting enterprises to find job

opportunities quite early.

Enterprises can rectify the situation by changing their recruitment practice. Universities could
lighten the burden of returning students by setting up a semester specially timed for their
return. The government should financially help students who want to study overseas. The
government and private sector should realize that a decline in the number of students studying

abroad could have a devastating effect on the future of Japan.

The Japan Times Weekly January 8, 2011 (C) All rights reserved
http://weekly.japantimes.co.jp/ed/fear-of-studying-abroad
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Discussion 2

My Cellphone, My Love
By Michael Pronko

If you think Japan is cellphone-obsessed, a recent poll found that all over the world people are
closer than ever to their cellphones. A recent Time survey of eight countries reported that people
nowadays feel they simply cannot live without their mobile devices. Cellphones have
transformed the way we live and the way we feel.

In the countries where the poll was conducted (the U.S., the U.K., China, India, South Korea,
South Africa, Indonesia and Brazil), 43 percent of people said their cellphone was the first and
last thing they looked at every day. An amazingly high 68 percent of respondents said they put
their cellphone right next to their bed, and another 16 percent said they placed it in the bedroom
while they slept. People are becoming closer to their devices than ever before.

That might not be love, but it's close. Humans have always been fond of domesticated animals
and pets -- dogs, cats, horses -- but never before in human history have people developed such
close relationships to technological devices. Is that cause for concern or just an interesting shift?

Whatever the answer, cellphones are very much like an addiction. One-third of those surveyed
admitted that being without their phone for even short periods left them anxious. The poll found
that one in five people check their phone every 30 minutes. About the same number check their
phone every 10 minutes. That anxiety and compulsiveness is similar to how people sometimes
act when they fall in love.

And yet, most people in the poll felt that their cellphone was a positive addition to their lives.
Just over 80 percent said they felt more safe and secure knowing they could get help anytime
they needed it. Most also felt having a cellphone helped them achieve a better work-life balance,
partially because cellphones made business more efficient. So, even though cellphones have
become a sort of fetish, the benefits were plain.

Cellphones seem to mesh with life easily and completely. A majority reported using their
cellphones while doing the most basic activities in life -- riding public transportation, watching
TV or attending a party. An astonishing 17 percent said they check their cellphone regardless of
whom they are dining with. Cellphones distract and focus attention. What other bit of
technology is so diverse and so flexible?

Cellphones are like a screen onto which we project our needs. In the future, whether cellphones
adapt to humans or humans change to fit cellphones remains to be seen. Ways may yet be found
in which cellphones contribute substantially to improving our personal well-being and
interpersonal relationships. Will we become closer to our gadgets or, like disappointed lovers,
will the relationship between human and phone somehow break up? The end of this affair will
not be anytime soon.

Shukan ST: SEPTEMBER 21, 2012
http://st.japantimes.co.jp/english_news/essay/2012/ey20120921/ey20120921main.htm?print=en
glish
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Example for classes using TED Talks and an article
Discussion 1 - Creativity
Video: Ken Robinson says schools kill creativity (19:29)
Frenbvryy MEEHEETAEEEZH L TLESTND]

http://www.ted.com/talks/ken_robinson_says_schools kill creativity.html
Article: How to Create Creativity
http://sixrevisions.com/creativity/how-to-create-creativity/

Discussion Questions

*3. What do you think it means to be intelligent? What do you think it means to be creative?

*4, How do you feel about your experience as a student? What good and bad experiences have you had?
What problems do you see in the education system in your native country?

How would you change the educational system in your native country to improve it?

What do you think teachers can do to foster creativity in their students?

What can we do to make creativity as important as literacy as the speaker suggests?

© N oL

* An asterisk means you are required to answer the question.

* OERMITIMLTEZTIEIN,

Discussion 2 - Motivation
Video: Dan Pink: The puzzle of motivation (18:36)
H=x)b -7 [RLKUCHEHT HEE ORI

http://www.ted.com/talks/lang/en/dan_pink on_motivation.html

Article: The Secret of Effective Motivation

http://www.nytimes.com/2014/07/06/opinion/sunday/the-secret-of-effective-motivation.html? r=0

Discussion Questions

*3. What do you think about the 3 elements of the new operating system for businesses?
*4. Do you consider yourself to be a leader or a follower? Why?

What motivated you to come to Tohoku University?

Do you think grades are useful for motivating university students?

What motivates you to work hard in your classes?

Have you had a chance to be autonomous in your classes?

® N AW
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Discussion 1
How to Create Creativity
Jan 31, 2010 by Martina Skender

‘Creative’ is the most popular adjective in the design world. Everybody wants to be a creative
individual, find a creative solution, or discover a creative book. There are many synonyms for the
word ‘creative’: ingenious, clever, prolific, innovative, gifted, inspired, inventive, original,
stimulating. But what does this word really mean? And how can we activate our own creativity?

The Latin word creatio was originally applied solely to deeds of God. Only later, in The Renaissance
Period — when man first recognized his own ability to create something new into existence — the word
creativity became used for describing human accomplishments.

Creativity is a mental and social process involving the discovery of new ideas or concepts. It is the
ability to make or otherwise bring into existence something new that has a value — be it a new
solution to a problem, a new method or device, or a new artistic object, form or idea. Either way, the
end result of creative thought is both original and useful.

A number of personality traits have been shown to be associated with creative productivity. A high
degree of self-confidence is a basic need for an individual that aims to create something new, so is
unconventional thought and curiosity. In order to practice creativity, one must be a master of his
particular domain, while also having the autonomy to explore and the flexibility to step outside of
the box.

However, having the right characteristics and even the most inspiring work conditions doesn’t
guarantee a creative result. Creativity techniques are thought processes or methods used to generate
divergent thinking — a form of thinking which aims to produce many different ideas in a short period
of time. Creativity techniques are used to release the creativity out of our brains and put it into a
practical solution. Let’s imagine them as "output techniques".

Three well-known techniques for igniting creativity:
Brainstorming

A term invented by Alex Osborn, and first used in his book "Applied Imagination"-Brainstorming
works best in small groups of people, but can also be done individually.

The Brainstorming process starts off with the problem clearly stated and recognized by all
participants. One person out of the group is chosen to write down all the ideas that are suggested in
order to make them simultaneously visible to all others.

The Brainstormers suggest solution to the problem, starting from very obvious answers, and often
going to the extreme.

Criticizing suggested solutions is not allowed. Every idea is accepted and written down.
Participants are to build on and develop each others’ ideas.

Jean-Michel Basquiat, an American artist and the first painter of African descent to become an
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international art star, depicted his own identity struggle using various symbols from Haitian, Puerto
Rican and African American cultures in a brainstorming manner. Staring from simple elements —
colors, shapes — later adding the more developed ones followed with words and lines connecting
them.

Lateral Thinking

Lateral Thinkingis a creative technique that encourages reasoning that is not immediately obvious,
and ideas that may not be obtainable by using only traditional step-by-step logic. It is about finding a
solution to problems through an indirect approach.

Edward de Bono, who coined the term Lateral Thinking (acknowledged in the Oxford English
Dictionary) is regarded by many as the leading authority in the field of creative thinking, innovation
and the direct teaching of thinking as a skill. De Bono claims that it is important to disrupt the
conventional patterns adopted by the brain. In notes from definition on Lateral Thinking, De Bono
states: "Lateral Thinking is used for changing concepts and perceptions instead of trying harder with
the same concepts and perceptions”.

To demonstrate this form of thinking, take for example a simple problem like opening a door. Now
think of some new solution except the doorknob. This forces you to think about creative solutions
that are close to or the extreme opposite of a doorknob. It promotes thinking outside of the box.

Albert Einstein, whose name is a synonym for genius of originality and creativity, once said: "7The
problems of today will not be solved by the same thinking that produced the problems in the first
place'. Tt is obvious that Einstein had used lateral thinking to go around existing paradigms. He
used Lateral Thinking in coming up with his theories to explain the physics world to us.

Problem Reversal
In his book "What a Great Idea", Charles Thompson suggested that the only way to truly understand
this world is to learn from positives as well as from negatives. Ying-Yang, Summer-Winter,

Day-Night are just some examples of that.

Problem reversal method is based on stating the problem in reverse. Change a positive statement
into a negative one. Next, try to define what something is not, change the direction or location of your
perspective. This will give you the opportunity to look at your problem from radically different point
of view, which might lead to completely new and unexpected practical solutions.

Rene Magritte, a famous Belgian surrealist painted this picture that shows a smoking pipe.

Below it, Magritte wrote — " Ceci n'est pas une pipe" (This is not a pipe). By explicitly stating that this
is not a pipe, Magritte tricks the observer into posing a question to themselves: if it’s not a pipe, what
is it actually?

Naturally, the answer comes: it is a painting. Magritte used the problem reversal technique to
emphasize the real subject of his work: a painting, rather than what that painting is supposed to
represent.

Conclusion
Sir Ken Robinson, a 20th century thinker in the development of innovation and human resources,
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claims that by the time kids became adults, most have lost their capacity to be creative; they have
become frightened to be wrong — they get educated out of creativity.

Why does this happen? Is there a downside to being creative?

Encouraging creativity means encouraging departure from society’s existing norms and
values. Creativity’s main goal is to question old ways and to find new and better ones, which is not
always fitting to the world we live in. Conformity and creativity run in separate directions.

People working in the Creative industry know very good how big of a fight that is. However, don’t let
it beat you, keep strong and keep demanding your freedom. Arrange your environments so that they
encourage freethinking. Expand your mind and give it lots of input. Apply "output techniques" and
let it all out.

Creativity is waiting to be awakened, enjoy it!

http://sixrevisions.com/creativity/how-to-create-creativity/

Discussion 2
The Secret of Effective Motivation

July 4, 2014 by Amy Wrzesniewski and Barry Schwartz

THERE are two kinds of motive for engaging in any activity: internal and instrumental. If a scientist
conducts research because she wants to discover important facts about the world, that’s an internal
motive, since discovering facts is inherently related to the activity of research. If she conducts
research because she wants to achieve scholarly renown, that’s an instrumental motive, since the
relation between fame and research is not so inherent. Often, people have both internal and
instrumental motives for doing what they do.

What mix of motives — internal or instrumental or both — is most conducive to success? You might
suppose that a scientist motivated by a desire to discover facts and by a desire to achieve renown will
do better work than a scientist motivated by just one of those desires. Surely two motives are better
than one. But as we and our colleagues argue in a paper newly published in the Proceedings of the
National Academy of Sciences, instrumental motives are not always an asset and can actually be
counterproductive to success.

We analyzed data drawn from 11,320 cadets in nine entering classes at the United States Military
Academy at West Point, all of whom rated how much each of a set of motives influenced their
decision to attend the academy. The motives included things like a desire to get a good job later in life
(an instrumental motive) and a desire to be trained as a leader in the United States Army (an
internal motive).

How did the cadets fare, years later? And how did their progress relate to their original motives for
attending West Point?

We found, unsurprisingly, that the stronger their internal reasons were to attend West Point, the
more likely cadets were to graduate and become commissioned officers. Also unsurprisingly, cadets
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with internal motives did better in the military (as evidenced by early promotion recommendations)
than did those without internal motives and were also more likely to stay in the military after their
five years of mandatory service — unless (and this is the surprising part) they also had strong
instrumental motives.

Remarkably, cadets with strong internal and strong instrumental motives for attending West Point
performed worse on every measure than did those with strong internal motives but weak
instrumental ones. They were less likely to graduate, less outstanding as military officers and less
committed to staying in the military.

The implications of this finding are significant. Whenever a person performs a task well, there are
typically both internal and instrumental consequences. A conscientious student learns (internal) and
gets good grades (instrumental). A skilled doctor cures patients (internal) and makes a good living
(instrumental). But just because activities can have both internal and instrumental consequences
does not mean that the people who thrive in these activities have both internal and instrumental
motives.

Our study suggests that efforts should be made to structure activities so that instrumental
consequences do not become motives. Helping people focus on the meaning and impact of their work,
rather than on, say, the financial returns it will bring, may be the best way to improve not only the
quality of their work but also — counterintuitive though it may seem — their financial success.

There is a temptation among educators and instructors to use whatever motivational tools are
available to recruit participants or improve performance. If the desire for military excellence and
service to country fails to attract all the recruits that the Army needs, then perhaps appeals to
“money for college,” “career training” or “seeing the world” will do the job. While this strategy may
lure more recruits, it may also yield worse soldiers. Similarly, for students uninterested in learning,
financial incentives for good attendance or pizza parties for high performance may prompt them to
participate, but it may result in less well-educated students.

The same goes for motivating teachers themselves. We wring our hands when they “teach to the test”
because we fear that it detracts from actual educating. It is possible that teachers do this because of
an overreliance on accountability that transforms the instrumental consequences of good teaching
(things like salary bonuses) into instrumental motives. Accountability is important, but structured
crudely, it can create the very behavior (such as poor teaching) that it is designed to prevent.

Rendering an activity more attractive by emphasizing both internal and instrumental motives to
engage 1n it is completely understandable, but it may have the unintended effect of weakening the
internal motives so essential to success.

http://www.nytimes.com/2014/07/06/opinion/sunday/the-secret-of-effective-motivation.html?_r=1
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Example for Classes Using two Ted Talk videos
Discussion 1

Video 1: Ken Robinson says schools kill creativity (19:29)
rrenvryy EREFITAEEZZLTLES> TN

http://www.ted.com/talks/ken_robinson_says_schools_kill_creativity.html

Video 2: Ramsey Musallam: 3 rules to spark learning (6:30)
TALY— - AT N [FZREENED 3 DD/ —/1 ]

http://www.ted.com/talks/ramsey_musallam_3_rules_to_spark_learning.html

Discussion Questions:

* 3. What do you think it means to be intelligent? What do you think it means to be

creative?

*4. How do you feel about your experience as a student? What good and bad experiences
have you had?
What problems do you see in the education system in your native country?
How would you change the educational system in your native country to improve it?
What do you think about Ramsey’s 3 rules?
What do you think motivates students to learn?

*

® oo

* An asterisk means you are required to answer the question.
* OERNILTEZL T EE N,

Discussion 2

Video 1: Simon Sinek: How great leaders inspire action (18:05)
PAEY Ry 7 BEREY =X =38 0o TTEI &R T

http://www.ted.com/talks/lang/en/simon_sinek_how_great_leaders_inspire_action.html

Video 2: Derek Sivers: How to Start a Movement (3:10)
TVI vy =X HREBTE 5o TR0

http://www.ted.com/talks/derek_sivers_how_to_start_a_movement.html

Discussion questions:
* 3. What kind of experiences have you had with being a leader or follower? Explain.
*4. Give an example of a movement in your native country. How did it start?
5. What skills do you think a good leader needs?
6. How would you describe a bad leader? Give an example of a bad leader.
7. What company in your country do you think is innovative and why do you think so?
8. Who do you think is a great leader in the history of your country? Why?
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Part A

Name Name Card # [ ]

Superior 4
Discussion Number Model Discussion

Fully Prepared 3
Topic:

Satisfactory 2
Could Do Better 1

Discussion Questions:
1. What do you think about the video?

Write your own question related to this topic and write your answer.
Original Question:_What did your parents do to help you become more intelligent and creative?
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Part B

Name Name Card # [ ]
Discussion Number _Model Discussion Superior 4
Topic: Fully Prepared 3

Satisfactory 2
Could Do Better 1

Discussion Questions:
1. What do you think about the video?

Write your own question related to this topic and write your answer.
Original Question:_Do you think of yourself as being an intelligent or creative person?
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Part C

Name Name Card # [ ]
Discussion Number _Model Discussion Superior 4
Topic: Fully Prepared 3

Satisfactory 2
Could Do Better 1

Discussion Questions:
1. What do you think about the video?

Write your own question related to this topic and write your answer.
Original Question: What activities in junior high or high school helped you develop creativity?
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MODEL DISCUSSION

Beginning of Class

(D Write Original Question on the Blackboard

You should write your original question on the front or back blackboard before the
start of the class.
@ Preparation Check

At the start of class you should have your preparation worksheet on top of your desk
so that the teacher can view it and stamp it.
(@ Group Assignment

The teacher will assign you to a group and you should go to the location of the group
and arrange the desks.
@Warming up for Discussion

For warm-up you should read the answers you have written on your preparation
worksheet out loud until the teacher tells you to stop.

Part A: Leader/ Participant Part B: Participant  Part C: Participant

First, let’s share our impressions and opinions about the video.

C’s name], what do you think about Ken Robinson’s presentation?

fread C1 from preparation worksheet]

[\
Q= o=

I couldn’t grasp everything either the first time I watched it. But, the
second and third time I could laugh a little. You said that “it’s necessary for
children to adapt to this kind of society.” Would you please explain what you
mean by this in more detail?

5 | C I know I sound strict, but I think no society exists where everyone can do

only what they want. I have seen my parents and know that there is little
freedom in a job.

6 | A: [B’s name), what do you think about this presentation?

7 | B lread B1 from preparation worksheet]

8 | C I think this is a big problem. I also want to find the one correct answer to a
problem. I feel I have been trained this way. This is a kind of mind control
which negatively affects creativity.

9 | B: I am the same. But, now in university [ am trying to change this habit.
10 | A: For question 1 my answer is ...read Al from preparation worksheet]
11 | B: I have a little brother and he always surprises me by saying some really

clever things. I wonder when this will change and he will lose his creativity.
12 | A: My little sister is the same way.

13 | C: I agree with you that schools focus too much on scores, but I also believe
scores are important. If there were no scores I think there would be chaos.

14 | A: There is some truth to that. It is my belief that the balance has to be
changed.

15 | A: Now, let’s talk about the article. I'd like each person to read their answer
and then we can discuss.

I will begin, then and then .

16 | A: lread A2 from preparation worksheet]

1
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17
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iread B2 from preparation worksheet|

lread C2 from preparation worksheet]

Thank you. We all seem to be interested in the suggestions for being
creative. Now, let’s talk about the required questions — number 3 and
number 4.

B’s namé, what do you think it means to be intelligent? What do you think
it means to be creative?

iread B3 from preparation worksheet]

My answer is very similar. fread A3 from preparation worksheet]

We all think the same. My answer is fread C3 from preparation worksheet]

Do either of you know someone who you consider to be creative?

Yes. One of my grandfather’s friends is 90 years old. He is a self-taught
artist and has won some awards. I really like his paintings and I think he is
creative.

I have a friend who loves computer programming. He is always trying to
create new apps. I think he is very creative. What about you, [A’s name]?

I don’t really know anyone who I think is creative like those people.
Now, let’s share our answers for question 4. How do you feel about your

experience as a student? What good and bad experiences have you had? I'll
begin. fread A4 from preparation worksheet]

How did you decide to come to Tohoku University?

My father studied here, so he just assumed I would study here as well.
Fortunately, I am interested in engineering, so Tohoku University is a good
place for me. But, I didn’t even think about going to a different university.
What about you?

I really wanted to go to Tokyo University, but my scores weren’t good

enough so I came here. My answer to question 4 is fread B4 from

[preparation worksheet]

Did you really study so much?

Yes, I studied until late every night and then I attended special classes
every Sunday to prepare for the university entrance exam.

How did you answer number 4, [C’s namef?

lread C4 from preparation worksheet]

Why did you go to such a school?
It was a family tradition, so I didn’t really have any choice.

Now, let’s move on and talk about the problems in the education system.
hame), what problems do you see in the education system?

iread B5 from preparation worksheet]

Did you have any English speaking classes in high school?

2
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40

41
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No, all of my classes were focused on grammar to pass the Center test.

For question number 5, I wrote about the university entrance exam.
|A5 from preparation worksheet]

That’s exactly what I think.

My answer is a little bit different. fread C5 from preparation worksheet]

I agree with you about the discussion class, but I disagree with you about
studying English in elementary school.

Me, too. I think we should first learn discussion skills in Japanese before
discussing in English. But, since there are no such classes we have to learn
discussion using English. As for studying English in elementary school, I
think it’s OK. I think there is research that shows it is helpful to learn
languages when you are young.

I would like to know about that research. But, I'm sure we need to improve
how Japanese is taught. I will check about that research.

We have surely identified some problems. Now, let’s talk about the other
questions. Did anyone answer question 6 — How would you change the
educational system in your native country to improve it?

Yes. [read B6 from preparation worksheet]

As I said earlier, my opinion about studying English in elementary school is
different. I don’t think English needs to be studied in elementary school. I
think the reason that Japanese are not good at English is because of the
way of education, not the amount of English classes.

Surely, only studying something a lot does not always lead to good results.
We have to consider other factors when finding solutions.

I answered question 7 — What do you think teachers can do to foster
creativity in their students? read A7 from preparation worksheet]

I answered question 8 — What can we do to make creativity as important as
literacy, as the speaker suggests? [read C8 from preparation worksheet]

I definitely agree that teachers should be better educated about developing
creativity in their students.

Now, let’s talk about our original questions. My original question is “What
did your parents do to help you become more intelligent and creative?”
A9 from preparation worksheet]

C’s name], what do you think about the way your parents educated you?

I like the way my parents educated me. My father was very busy but when
he was home he talked to me a lot about my studies and about my future.
My discussion ability comes from talking so much with my parents.

I felt a little pressure from my parents to always study.

What is your original question, [B’s name]?

Do you think of yourself as being an intelligent or creative person?
iread B9 from preparation worksheet]

Me, too.
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59

60

61

62

Me, too.
What’s your question, [C’s namef?

What activities in junior high school or high school helped you develop
creativity?
iread C9 from preparation worksheet]

I had a couple of really good teachers, who had us work in groups to come
up with answers. I really learned a lot from my classmates. These activities
also helped me make some good friends, so I really enjoyed my school life.

We have a couple of more minutes so let’s talk about the original questions
of some other students.

Choose some questions from the Original Question List and talk about
them,
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Original Question List

What do you think about Japanese education?

. What do you think is the problem with English education in Japan?

. What kind of education do you want to see in elementary, junior high, and high school?

. Do you think clever and creative are opposites?

. Have you ever been taught by a very good or very bad teacher?

. If you are given authority, what decision would you make to change the education system?
. What subjects do you think are important for your own life?

. Have you studied any kind of art outside of school?

. If you become a teacher, how will you teach?

In the future, how should we bring up children?

Do you want to be a teacher?

What do you think about studying English in the Japanese education system?
Should we increase the amount of time students study technical subjects?
Which subjects did you like in high school?

What do you think about achievement tests?

What do you think about the way your parents educated you?

What do you think about home education?

Which do you think you are, a creative or intelligent person, or both?

Did you like your junior high and high school?

What do you think about the six-year education system combining junior and senior high school?
How will you teach your children?

What do you think about yutori kyouiku?

What is your image of a good teacher?

What do you think of Japanese universities?

If you have a certain specialty or skill, would you still go to university?

What do you do to develop your creativity?

Do you think that art and music should be required subjects in university?



Appendix 3

Example of a Reaction V7 7 ¥ 3 Df

Name: Ichiro Watanabe Name Card# [ 99

M

Evaluation Score

AA11 A'10 B:9,8 C:7,6 D:5...

Speaking Habit Score (Circle your score)

Percentage of your speaking in English
Less than 95% 95% - 98% 99% - 100%

1 2 ©)

Reaction (Write in paragraphs in English)
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Appendix 4

Name Name Card # [ ]
Superior 4

Due Date Fully Prepared 3

Discussion # Satisfactory 2

Topic: Could Do Better 1
Unprepared 0

Discussion Questions:

1. What do you think about the article?

Write your own question related to this topic and write your answer.

Original Question:




Name

Name Card # [

Appendix 4

Due Date
Discussion Number

Topic:

Discussion Questions:
1. What do you think about the video?

Superior

Fully Prepared
Satisfactory

4
3
2

Could Do Better 1

Unprepared

0

Write your own question related to this topic and write your answer.

Original Question:




Appendix 4

Name Name Card # [ ]
Due Date
Discussion Number Superior 4

Fully Prepared 3
Satisfactory 2

Could Do Better 1
Discussion Questions: Unprepared 0

1. What do you think about the Video 1?

Topic:

Write your own question related to this topic and write your answer.
Original Question:
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Name: Name Card # |

| S—

Score

Evaluation
AA:11 A'10 B:9,8 C:7,6 D:5...

Speaking Habit Score (Circle your score)

Percentage of your speaking in English
Less than 95% 95% - 98% 99% - 100%

1 2 3

Reaction (Write in paragraphs in English)

L

20

23

30

33
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Appendix 6

Casual Conversation by Topic

Name:

Name Card # [

Put a check mark ¢ for each question you talk about.

—

E[\')

EOO

College / Student Life

1

What time do you usually come to school?

How long does it take you to come to school? How do you come to school?

What subject do you like / dislike? What subject are you good at?

What language are you learning as a second language?

What do you usually eat for lunch?

What do you think of the Tohoku University cafeteria?

What club or university circle do you belong to?

How many hours do you study a day?

OO || O x| W| N

Do you live alone?

—
]

Do you come to the university on Saturday?

—
—

Who is your favorite teacher in this university?

12

Where is your favorite place in this university?

Part-time job

1 | Do you have a part-time job? What kind of part-time job do you want to get?

2 | What kind of part-time job do you have?

3 | Why did you choose your part-time job?

4 | How did you find your part-time job?

5 | How often do you work a week?

6 | How much is your hourly wage?

7 | What are the good and bad points of your part-time job?

8 | How do you use the money you earn from your part-time job?

9 | How many hours a week should a student work?

10 | Do some students work too many hours doing a part-time job?
Home/Moving

1 | Which do you like, a Japanese or Western style room?

2 | Where would you like to move to in the future?

3 | What kind of home interior do you like?

4 | What do you think are the good and bad points of living at home?

5 | What do you think are the good and bad points of living alone?

6 | How much is the rent of your apartment?

7 | How many times have you moved?

8 | How did you find your apartment in Sendai?

9 | Do you have a dream of owning a house some day?

10 | After you finish university do you want to live at home again?

Comment:

Original Question:




Appendix 6

Casual Conversation by Random Questions

Name: Name Card # [ ]

Put a check mark ¢ for each question you talk about. 1 |12 |3
BB E

1 What do you want to do in your university life?

2 What movie do you think is the worst you have ever watched?

3 What do you think are your strong points / weak points?

4 What do you do at your home after school?

5 What do you think about marriage?

6 Where do you want to go in the future?

7 Have you eaten wanko soba?

8 What is your favorite place?

9 Do you like traveling alone?

10 | What kind of Pokemon do you like?

11 | What club or student circle are you interested in at Tohoku University?

12 | Do you have a pet?

13 | Do you like to take pictures with your cell phone?

14 | How did you choose Tohoku University?

15 | What thing that you own do you like the best?

16 | Why don't many Japanese believe in God?

17 | Who is a person you want to speak to?

18 | What sports do you like?

19 | What do you think about your present life?

20 | What time do you get up in the morning on a holiday?

21 | Do you like your hometown?

22 | What has surprised you about Tohoku University?

23 | What kind of fish do you like?

24 | Are you comfortable speaking to women/men?

25 | Do you like reading books?

26 | Do you have your driver's license?

27 | What food that is cooked by your mother do you like?

28 | What's the best memory in your life?

29 | What type of person do you like?

30 | What do you think about religion?

31 | What do you think of Japanese lifestyle?

32 | What country do you want to visit the most?

33 | What is the purpose of your studying?

34 | Do you like speaking English?

35 | What kind of TV show do you like?

Comment:

Original Question:
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Appendix 7

Name Name Card # [ ]
Superior 4
. ) . Fully Prepared 3
Version 1:  Select three major problems in your country now. Satisfactory )
Version 2:  Select three major problems in the world today. Could Do Better 1
Describe each problem and how you think it could be solved. Unprepared 0

Problem 1:
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Name Name Card # [ ]

Final Discussion Homework Due Date:

1. Find an article in English on a topic you are interested in.

2. Document where the article is from and staple a copy of it with this paper. The staple should
be placed in the upper left hand corner. Articles from the Internet must have a full web
address.

3. Write the topic of the article.

Topic:

Write 5 Discussion Questions for this topic with your answers.




Appendix 8

Name Name Card # [ ]

Final Discussion Homework Due Date:

1. Find a video on TED Talk on a topic you are interested in and write the following
information.
a. Title of talk:

b. Name of speaker:

c. Length of video:

Write 5 Discussion Questions for this topic with your answers.







References:

Barkley, E. (2009). Student Engagement Techniques: A handbook for college faculty. San Francisco:

Jossey-Bass.

Barr, R. and Tagg, J. (1995). From Teaching to Learning - A New Paradigm for Undergraduate
Education. Change, 27(6):13-25.

Brown, S. and Larson-Hall, J. (2012). (eds.) Second Language Acquisition Myths: Applying Second

Language Research to Classroom Teaching. Ann Arbor, MI: University of Michigan Press.

Ellis, R. and Shintani, N. (2014). Exploring Language Pedagogy through Second Language
Acquisition Research. New York, NY: Routledge.

Fink, L. (2003). Creating Significant Learning Experiences: An Integrated Approach to Designing

College Courses. San Francisco: Jossey-Bass.

Krashen, S. (1985). The input hypothesis: Issues and Implications. London, UK: Longman.

Long, M. (1996). The role of the linguistic environment in second language acquisition. In W. C.
Ritchie & T. K. Bhatia (eds.), Handbook of second language acquisition (pp. 413-468). San Diego, CA:

Academic Press.

McGlynn, A. (2001). Successful Beginnings for College Teaching: Engaging your students from the
first day. Madison: Atwood Publishing.

Millis, B., Cohen, M. and Grunert O’Brien, J. (2008). The Course Syllabus: A Learning-Centered

Approach (2nd Edition). San Francisco: Jossey Bass. page xi.

Schmidt, R. (1983). Interaction, acculturation and the acquisition of communicative competence.
In N. Wolfson & E. Judd, (Eds.), Sociolinguistics and language acquisition (pp. 137-174). Rowley, MA:

Newbury House.

Swain, M. (1985). Communicative competence: Some roles of comprehensible input and output in
its development. In S. Gass & C. Madden (Eds.), Input in second language acquisition (pp. 235-253).
Rowley, MA: Newbury House.



1§ i

!g;.

Daniel Eichhorst

Todd Enslen

Ben Shearon

Author Profiles

Prior to coming to Tohoku University in 2010, Daniel taught for 18 years
at Shokei Gakuin Junior & Senior High School in Sendai. He obtained
Professional Education Certification through the University of Washington,
USA and also has Japanese high school teacher certification.

Daniel is active in program and curriculum design with his major projects
involving development of extensive reading and discussion-based curriculums.
He is a co-author of the Tohoku University Extensive Reading Manual and in
2015 was awarded the Tohoku University President’s Education Award and

Tohoku University Higher Education Contribution Award.

Todd earned his MATESOL degree from the University of Illinois in 1998
and has a total of 20+ years of teaching experience at mostly the junior college,
university, and graduate levels in Japan. He has been at Tohoku University as
an English Language Lecturer in the IEHE faculty for over six years.

Since coming to Tohoku University, Todd’s role within IEHE has steadily
diversified. He cooperates with the Center for Professional Development to
offer teacher training workshops on teaching in English, active learning and
teaching English as a Foreign Language. In addition, he has helped set up and

coordinate study abroad programs.

A Lecturer at Tohoku University, Ben Shearon also has experience teaching
in Japanese elementary, junior and senior high, and private language schools.
He serves as an educational advisor to Cambridge English language school and
Nika Junior and Senior High School in Sendai.

Ben also works as a teacher trainer, conducting presentations and workshops
throughout Asia. His main areas of interest are program and curriculum
design, extensive reading, self-access and technology in language learning,
and presenting skills. He is a presenting skills consultant for Oxford University

Press and co-author of the Tohoku University Extensive Reading Manual.



ST - 7A4d=Ab
#OAD

’

—d

Ny R-ITVRUYV
#ORM

N - Yvy—0OV
7 Hil

ZH M

010FEICERIKZICRDET, F ZTIVIMMUAICH D EHZRHER - 5
EFRTIBFEBICOIEDHEHEZHN > TVET Ufce P AUNDDII Y hKE
THEER (Professional Education Certification) ZEEL, HAD
ERAERTDRO>TCLET,

SZTIVNEEHET A AN v aVICEDLAUF 21T LOBREEVDE
BOFETIOIVIV MNEUT, JOJ5LENYF 1T LDRETICHERY
[CEDHATVWERT, RIERZFZFHY_27)L (PDTwv UL w bvol. 4 .
ER@TU—-%Z5MD T I6) OHEHEETHD, 2016F(CFRILKFREH
BELRIAZEZHEEMEZTRE LI U,

by RIF1998F(CA U/ A KZCTREBHIAE LS (MATESOL) ZHY
BUTHED, BERDEHKRZ, K¥, AZHROFUANVZHRDICEE20F 2
BADBERENDDEIT ., RIEKFTIEEFLULICDED, SEHEA
B - FEEXERE (EHE) OREBMZIHDTNE T,

RIERZICEEUTCELR, SEHEHE - FEZERRBCOITD My RO
RENFERICILA D TCVWERT . AEHEXELYY—EHET, REICLD
R, BEEFNTFE, NEREUCORBHEICEAT OHEM[IDIMED -2
Vav T xERETDELBIC, BEFEORBBEHABICEDNZEINTVR
EE

RIERFHEEODNY - ¥ v—0OVIF, HADNER, HER, SFFRK,
BRURIIDEZEZR TCDIRERBNAHDET, IIBICHDTTUvFA
VIOV ARKFEAT IV ZERER - 8EFROUBEBEHZHD
TWEY,

Fle, BERBEDFHICHD, 7IYPEMTCIVEY T arPT—
03y IERBULTCVWET, ELEODHFEFTOISLAEAIFISLD
WET, BEFEICHBIIREHEHDFE LTV /O0I—, BRUKEAFIL
TYo AYVIRTH— RRZHFEBOXRIERAF/ILIVYILE Y b D &
EBIC, FIEXRZOZHEYZ=_27)L (PDT7v oL v bvol. 4 - ER@TU—
DI ITH) ODHEETHHDOET,



History and Evolution of the PDR Method

The PDR Method emerged from the fertile ground of Daniel Eichhorst’s 20-year career teaching
English in Japan, in response to perceived student need for opportunities to practice discussion,
extensive speaking, and extensive writing within a coherent framework. In this section, he reviews his

experiences.

Timeline
2007 noticed the need for discussion method
2008 first iteration of PDR
2009 second iteration of PDR
2010 adaptation of PDR to a different teaching context
2011 third iteration of PDR
2012 other teachers adopt PDR
2013 more teachers adopt PDR
2014 alternative versions of PDR
2015 PDR Method Handbook written
2016 PDR Method Handbook published

2007 The Seed
In 2007-2008 I started teaching at the university level as a part-time teacher at Miyagi Gakuin
Women’s University where | was asked to teach a class called Discussion Seminar for juniors and
seniors in the English Literature Department. I investigated the few textbooks available for such
a course; chose one; and followed its curriculum. By the end of the first semester I concluded
that the textbook was not generating what I consider to be discussion, which I define as the free
exchange of opinions, ideas and information about a specific topic. Therefore, I determined that it

was necessary to develop my own materials to do a discussion class successfully.

2008 Green Shoots
In 2008-2009 I again taught the Discussion Seminar class at Miyagi Gakuin Women’s University
and used Version 1 of my original discussion class materials. The system implemented for Version

1 was as follows:

Preparation Step (homework):

1) Learners read an article in English.



History and Evolution of the PDR Method
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2) Learners completed a preparation worksheet which required them to write 4 vocabulary

words related to the topic and answer 5 or 6 assigned questions.

Discussion Step (in-class):
3) Each learner wrote a vocabulary word on the blackboard at the start of class.
4) The teacher went over the vocabulary words.
5) The teacher assigned learners to groups of 4 learners with some groups of 5.
6) Learners read the assigned article out loud as a warm up activity.
7) Learners did three discussions of 15-20 minutes.

8) Learners picked up a reaction paper at the end of class.

Reaction Step (homework):

9) Learners wrote a reaction to be submitted at the start of the next class.

Various problems became evident during the year.

Preparation Step
1) Some learners did not do the preparation worksheet at all or did it inadequately.
2) Learners with inadequately completed preparation worksheets would be filling them

out during class.

Discussion Step
3) It was clear that in a group of 5 students the overall participation dropped in terms
of amount of speaking and attention of the learners. The physical distance between

learners also made it difficult for learners to hear.

Reaction Step
4) The most conscientious learners spent too much time writing a reaction and turned
it into a major writing project. Since they also had to do the preparation for the next
discussion the time required to do the reaction and preparation became a burden.
5) If a learner was absent the week following it meant that the final processing for one

discussion might take several weeks.
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2009 Sapling

In 2009-2010 I tried to rectify some of the issues I encountered the previous year and rolled out

Version 2 of the materials and system. The major changes were:

Preparation Step
1) At the very start of class the teacher visually assessed the preparation worksheet and

stamped it with either an OK (positive) or X (negative) stamp.

Discussion Step
2) Group size was limited to 4 and 3 learners.

3) Due to the change in the reaction writing less time was spent going over vocabulary.

Reaction Step
4) Rather than assigning the reaction as homework, learners wrote the reaction

immediately following the third discussion. Reaction writing time was 15 minutes.

Results
The solutions implemented were successful. In particular, the reaction of learners to the
visual inspection and stamping of their preparation worksheet was interesting. After the
first class where a number of learners received a negative X stamp all learners who attended
the class came with a completed preparation worksheet. This significantly improved the

smooth operation of the class.

Problems encountered with Version 2:

Two logistical problems became clear during class: it was difficult for the teacher to keep
track of how students were performing during the discussions without knowing all their
names, and organizing student assignments using their official registration numbers was
time-consuming. To address the problems students were given name signs to display on

their desks during class time and a two-digit class number to use for their assignments.

2010 New Growth

In 2010-11 I started teaching at Tohoku University and used the PDR Discussion Method in the
sophomore English communication class and introduced it in the last 3 classes of the freshman

communication class.
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One of the important things I did this year was to have a Japanese colleague come and observe
and participate in a discussion class. Her observation was that learners were having trouble
expanding the discussion beyond what they had written on their preparation worksheets. To try

and rectify this problem I added the original question section to the worksheet.

2011 Fertile Ground
In 2011-2012 [ again taught the Discussion Seminar class at MGU and at Tohoku University. At
MGU two teachers showed an interest in using the PDR method and came to observe the class. As

a result they both started using the method.

2012 Further Development
In 2012-2013 I presented about the PDR method at the Sendai chapter of the Japanese

Association for Language Teaching.

2013 A Team Effort

In 2013-2014 another teacher at Tohoku University started using the PDR method, and I

presented about the method at a Tohoku University faculty development.

2014 Strong Growth

In 2014 another teacher at Tohoku University started using the method and additionally two
other teachers at MGU started using it. The method was also introduced at an active learning

workshop at Tohoku University and I presented about it at a conference.

2015 Documentation

In 2015 the Center for Professional Development at Tohoku University commissioned this
Handbook, and online resources were developed to help teachers and learners with the PDR

Method.

2016 and beyond

Future plans for PDR include presentations at conferences, the creation of further online

support, and working with teachers to develop PDR curricula for other contexts.



CDFDOIMDED I E U TCTEEEOTZDIF, BEHT 4 XYY aVOREIC T ADHAEA
DEFEZEE, BHRESMNZRBELICCETT, RUDBRICLDE, FEEFBEDDTUIN
L—2320—=0Y—hMIBUVWeEZBATT « ARV Y 3 VONBZILFHZEICE AL
CTWEUfco COBBZRZIET DIcsh, ThFT—IY—MIBBEOEBOET Y 3 27213
AF Ul

01FE SELER
2011-2012€FE (1, FAFBUERFHRLZTAT (MGU) ERIEXFTT 1 RAAvyavtE
SORFZEBHALFE U, MGUTIE, 2 ADHENPDRXY v RfES CEICEIRZRU,
RERZRZICGGINE Uz, TORR, 2 AEBIDHRNZEVIRDHE LT,

2012F EHPDHERE
2012-2013FE(C(F, £EEFEFHBFRDINEGZEBCPDRXY v RCDWTHEKULFE LTz,

2013%F F—LTOEDHHH;
2013-2014F E(C(FRIEAZDRIDAENPDRXY v R \ias, FAFERIERZOHER
TZOARICDODVTHEERLE U,

2014F HEFULLEIER
P0MAFE(ICIFRIERZDE SICHIDBENPDRX Y v RZFEWVIASD, IR T, BMFEREZF
RZORIDHE 2 2HINZEWNBDHE Ulc, Fle, TOHRANRIEKZDREBNFED DT —
023y T THBENTN, RIEKXZEELZFDICOEVTHEERZTVE LTS,

2015 NE1b
2015FEICIEFRIAZOAZHEZELEYY—DTD/I\Y RIT v IDIERZIREEL, Fie,
PDRXYVvw RICBAUCHEEFEEZXIEITDCDICA Y TA VDY —ADHERESINEL
1co

2016 LU
PDRODSEDETEIE UTCIE, RFECDHEKR, SOEDA YA VICKDIERDERE, €
UC, tDPRICHIG UTEPDRA U F 25 LAZFRFE T DICHDHEEMNEE DB IIEENH D F
ER



bbbyl

HADHAEBENAKELZED O CTVKIENT, RZEICEVLWTCHGlobal AMBERN @ KH SN
BDERDICHED, REBHBICODVWCHOHIEHTREUNHSNTVET ., I CICHEHEFIECIE
CommunicationFIDDRFBFE(ICERNENNDLDICHED, BARREGELLTCH, HOIEE
REANEF O CZEDRVICEBATECVE T, IOV ocHABEBBH D RBFEEPHEFTE
EUTHRLIEMethod MERS N, TOMRICOVTORREFBITHON CTETCLE T,

ARFCRFBZBHTDHEF, KZICHBITDRFBAB LU CHZAHBIT DD, REEERRENE
ULTESVDEAZEZECEICDIFTHOVELDL ZEICERBEE UGN OEERITOTVE
9o —DDRXEM7Z U oL DFidHAd, FERZSHTHEEDERT & & CD5%ZFd+# <155t
HELNDSITONTVDEEFETIN, &iklFActive LearningPEEDFANTEENER
EINBDKDITIED, Communication PDiscussionX—XA TCOREZTOHEDIBA TETCLV
F9. UL, COVOfeEETIFATCUTCRECRZEZI D ENENEESN, KETREL
Academic SKillOBEMEWVWDEHRDREESINTVDHIDRERZITONET T, FICEEBICRDFE
~BYActive LearningZEZEDHF TE DD ANTVKHBHERED 1 DTHDBEHFIEEELH
A RTAVHKHENTWVNDET DT,

KITwI Ly hTIRTDIEEED—DZBNLULTVEITH, —D—DDIEBRCEITEREIENIE
BN, BELOFERPIX ZFENSDOUR—MIEEHBNINTVET, KEPEREK
BCREBZIEEINSHAN, Active LearningZHEDHTHO ANTLKEIC, AEHSE
EENE=EWNTT,

REBAB(CHE S5 TFACtive LearningZB D ANBDIRICKUIEDIE, ZFEELIEEE LD
RIITIHEL, ZERLOMNEDRARZ THERTDIEY, FENEIRXRIZT DRICIEET AN
EDXDFHBNZITD CENTEDNTDICEMZITDO LTI, ERLEE S U CDREREIE
LT, BODEZZRBCKRITTDNZFICDIFDCEFBEFHEICOBVTHEHUELFHBECI, K
ENZTO—BICHED EZEBFLTVET,

RIEXT SEHEHE - PEXEHSE
S& - XtEetrvI—K

7 Bk 5



PD7v 2L v kVol. 7
TAANY A VHREBIREECEAD
Preparation/Discussion/Reaction Method Handbook

20164F 3 H31H %47

oA N

I e e R T

Institute for Excellence in Higher Education, Tohoku University
T930-8576 Alia i FHEXIIIN4L

TEL (022) 795-4471

E-mail: cpd_office@ihe.tohoku.ac.jp

FURIET b H AREDRIRRS A
T984-0064 AETHE AKX FiHENT 357 6




	扉・はじめに・目次・目的
	P1-91
	資料編+奥付

